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. : , Carrent research dealing with selected aspects of -

fanigzgnt?eangatiagnismegndeﬁseawinta;tiﬁmfactwgheetajaﬁﬁwsi:fﬁini““%“““%"

reviews vhich should ke of special interest to rigrant program- -
administrators and teachers. Four important areus are eaphasized in
"each fact sheet and,ﬁiﬁi:;gjies:ﬁlegislgtianmthat_hasﬁhsﬁnge§é§t§a<i-:w;
concerning migrants, ‘a stdtement c¢f the problems that have ‘been - v
_-addressed, prciects andrpisgfaiswthat~havevbeeaﬂsucsessful§inwsaliing~*”
these problems, and names and addresses of resocurce persons from whom _
f—fﬁffféf’iﬁfa::atign"and'sﬁggested_pracedﬂfgg for organizing and .
plesenting-these-—progra cen—be-obtatned.—The tact Eheets alsver
questicns ccncerning parent involvement and migrant education’ and
~ Interstate-prcgrams for migrant workers. The mini revievs summarize
the research on early childhcod and day care, *he migrant child and
—TreadivgInstruction, Higrant education and mathematics, oral/verbal
skills, secondary education for migrant students, and an- evaluation
of the migran+t program. A list cf references cited is also included
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the schaul anﬂ irrunlvernenf uf ﬁarenfs In ihe educahgﬂ uﬂhezr ::hiidrgtif
the aftitudes of his parents toward school. and learning areTeflected in the -

b parents have positive attitudes, Parent participation in thieleducation of iheir
l[ﬂrm. both pru-sehml agé and schdol age, should help create’a more positive attitude toward sthooling in both: parents
qnd children. An effective Parent Advisory Committee can. bring the hame and ihe sc:’haul tugetheiisu that. ihe&huld'
& lﬁrmal edm;aﬂm Isin /l’léﬂ'i‘ltﬂ? h and enhanced by his hurne envsrﬁnmeni Q ..

AT mFFlEuLTJ’ESMA‘g;%E‘EHcauHTEREE IN mvuwms M!GRANT EAREHTS mTH THE Euﬂcﬁmu
. OF THEIR caﬁ.uasm ' , =

_ Mlgranf parenfs may be re!ud‘anf to appi;uégh ad’rnimsfrafars and schuol rsmnej éeeauée Qf dufi‘erenées in culfure,
g eduﬁaﬂunaHeueL, laﬂguage skills, aﬁd ecanuml: status. ' 7& §§ L L P R

R i e - e s e

=

e

= 0 ycal m'i‘aﬁevéﬁfaﬁdﬂﬁ‘ﬁh’grade Many rmgfanls Rave unly a speakmg knuwledge of Enghsh or
no kn@wledge ﬂf Eﬂglish at all. 1t is not uncarnmon to ﬁnddhuse who nenther read nor write e@er Enghsh or Spanlsh :
(Tanney ED 17 cum . T L7

X3

EHBW{AE#E%’E.%GE\FE ‘Fﬁgs&ﬁtﬁﬂcuﬁtzar’ DR — T

‘ O
ln addition to training parents in techniques- fur paﬁicnpaﬁcn in fhe educahunal adwmgs of; lhanr t:hnldreﬁ the
:umr‘ﬂunlty invelvemnent program shuuld offer parents an opportunity 1 fu  develop and, umprave"wew _own_abilities. skills.__ .

“"and talenls. Because the migrants’ lack of: language skilis is probably the thost pronouniced” deterrent fo-their
socia-economic advancement, It Is vital fhat each person be’taught to communicate oralty so that he does not need an
inferpreter. The adult Educahun curriculum should also include readmg. wrmng, and \;)jaiever skill training the migrant
parenis des‘ire )

bial . - = S ST —
o, R SO DR S e e etee « i i et At £+ S e ot ettt A ot 11 tenmens S i i et gt 2+ et ines e et gt e e et s 7 et b

WHAT TYPE QF’TRAINING WILL ENABLE PARENTS TO HELP THEIR PRE-SCHOOL - JAGE C’HIL{IEE‘F

o Migranf parents should be em:auraged to attend school programs and hdme prrugram activities }where simple,
motivational, educational lessons for use in English and/or Spanish will be demonstrated, perhaps by role playing. Parent
involvement activities.ghould help parents develop the ability to use learning rﬁafena!s and structured experiepces with
ihe]r young chlldren They also should be encuuraged to converse with their c:h;ldren# TMEDC - ED 086 391)

| HQWCAN PAREHTS aEcoME mvu;vss wrrH THE EDU:ATIGN.DF THEIR 5c§auL AGE EHILEREN? '

. Parents should ba encﬁuruged fo pgﬁuﬁipatg in ;Iassruam and school activities and in. classrugm ubseruahun

Participation as a volunteer alde can bulld the parent’s self-image and reduce his feelings of alienation from the school. It B
o ah&mabhs hlm h: ren‘égra valuable service to the students and teachers. Training of perems whu wrﬂ serve ab vulun!&r '

. CLEARINGHCIUSE ON F:‘UH‘AL EDUCSA TIDN and SMALL SCHQQLS
— i = ,_;;"' e e e i‘_{ -
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Parent Caum:ﬂs for Mngrant Eduatmn Llnder ESEA Tltlg l M:grant Amendmgnt -

Guidelines and regulatmns guvernjrg;gg-ezjtalﬁm,mmmugdy iﬂtﬂﬂvﬁne@f -n-plar
M:gfanf’prug?éﬁs are explained aﬂd prncedur‘gs fur argamzmg parent adwsary :cuncl' 3

WHERE CAH I cETAIN THESE ,BQQKLETS AND. HANDBQEES? G

FarﬂmEElt:miemﬂchglccaﬂan clasean ynu,wrﬂear cau* R oL e

NewMékichfate Unlverscfy o L S R
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rograms have develaped fm? miérani wﬂrkers and ih\e:t,éiﬂgr - Many ﬁf
services for.the dmdren © e traVefing worker, for migrant hngh sdml
* to provi hﬁ!fh andr emplaym&n rvic

, school chd:&ren waulrd drpp au*r af h:gh sch
enaugh ::redxf fg ,ﬁmsh high school. ? F

L
3 '.",

, Vé!!AT PRQGRAMS ASS?‘S HE MIGEAN‘T IN EEUCATIGH? R : e
o i He!p for mlgranis in‘ed han came in 1946 when thé Migrant Ameridﬁfeni was added fa Ihe 1965 Title | Elemenfary
“@i&'rgcnnﬁarg Education. Aft;#\an? local, state,- in%ersfaf&. aﬁd—nahanaf mgfams QEUETEped “Sorné of 1he | pmgra‘rns ]

thaf dévelﬁped amuﬁg the fstates are dessnbeﬂ belaw P o ,
. | ' 7 ‘ ’ ) !
The Mobnlg Head Start Prngram an in 196? nﬁ Gn!;:radafwjas iransferred fo Michigan, and ihen moved s
\’ﬁﬂ of the Texas Migrant Councik. The ‘x '; -centered pragram ‘19.eenters for winter seasons in the Rio Crande
-Vaney and Wintergarden areas and 26 cenfers for summer seasans in northern states. The » prograrfi’s staff of feackers.

aﬁﬂ‘ﬂﬁ?erzﬁm:ﬂhe programi’s equipment ifavel to the communities where wnrkers sinp The p;aérém is for

.pre sc:hcn;i chlldrerl and | uses; a b:hngual and b:tultural curnfulum (7), .

J . 1] ’ i

The lﬂigrs}ég _Mugrani‘ Education Prﬂjécl deyg‘laped 10 Imp:nv :Cooperative gffa:# betwe-err4h~e~ -Edveation——

ey Cammsssuan of the States and 51531E programs; Tﬁe purposg of ‘Ehé prﬁ]eci is to provide’ serwces to :mprnve a.migrant

chiid's’ cham:es for a basic education. The project provides ,Euhngual educational services, early ::hi‘ldhaad ‘education, .
" teacher iralming, school credit- exchange services,

.and health care services. One of the best resulls of the work of the ™
) Migranf Caarémahr; of the States is the develaprﬁem of the Mlgragl Student. Re:nrd Transfer System{q S —

A migraﬁt studﬂﬂ who slgendg fnur to six months away from a Home base, mis
cumufaﬂve file was available gn the sjudent af a new school. The lack of a file m®ant that the student had to be tested in the
new .B;hgal to deferrngpe his-or herkkills before the sfudenh:auld be placed in the school. Usually no :cmhﬁunffr was
provided in the student’'s e&ucaﬁnn until the Migrant Coordinators drafted a standardized form for migrant sfudents and

. st if up in a compuldrized system with the help of Title L funds. Presently, 48 states uge the system, which prévides
infurrﬂahan on a student in just a matter ofhours. When a student enrolls at a new school, the scheaol. officials contg t:: the
Genh‘afbafa Bank in Little Rock, Arkansas, for an updai‘ed record on the child's education. The compuler respodc

—ﬂmﬁﬁxdem‘sﬁﬁmm‘bé‘“nﬁiﬁnﬁ“fémng 1évels; and healfh stafus. School afh:;a!s are thus abje falrapndl'
, sfudenf in the righf c!a§s and to pravide educational tq:nfmuiiy ;1) T -

o Texas as )

ses 1/8 af a school year. Usually no

S

“In addiﬂen. tﬁtériaﬁ FEfEFEﬁEed reading tests are set up in 42 lmersfafe Mlgraﬁt Educaticn F’mgsams The ies!s are ; E
- used for dlagnnsﬂf_ purposes (4). ‘And the Natlanal Migrant Edu;"ahan Program has a Math Skill

ills Information Systern, to 'yt {\
— ﬁrawde feachgrs wﬁh ;ﬁfarmanm g? 1he skllls af migrant sfudenrs ( 1). Suchrmfarmahan alsa EE\{M?&FDM!HUHYP&
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S A’Hzghichm! Equwalen:y Pn:gram (HEF) was ﬁrgaﬁized ' 1967 far drapaufs befweﬂ fheages c:rf 17 to 24 Spbnsored -

x..xbyihe us: Bﬁaﬂmﬁﬁf Labor; HEP assists students in‘passing the Gene ral Education Development Examination nd
f'ndmg emp ment, vocational training programs, or: ta!lege eﬂuéahm- For migrants who are dropouts, US resxde[\_ts,
‘unmarried, ‘apd-poverty stricken, HEP provides free room and’ hnard some spehding money. and access {o a ‘schyol - *

campus. :l’he program schedules six 55-minute classes each &ay with 10 students in each class. Thus, Ype'students. reemps
mydi Indwidua! help in prepaﬂng fnr fhe E‘ED?E‘E Insfrueﬁﬁn is pravided in Engiish hbrary rnaienals, SBE!E! St;ien

~ . Migy Bm: was - de 'aped ta assnsf farmwarkers m"ebfaimng pasf-h:gh s.:h
edutaﬁm Set up like the HEP | program, the program helps students who want fo continue their education be igH ="
: sthml The xprag:am a[ﬁa a!laws sfuﬂenfs mgmﬂgm and m receive :aunsehﬂg In :nllege prdg?arns

T WHAT PRQGRAMS ASSIST THE MIGRANT N HE&LTH" CARE APgEMPLEYMENT? ' SR

- The Inferstate Hﬁd Start Relocation Servide praﬁﬂasxia! servicesfo migrm}favelmg fn:srn ‘one sfafeia aanﬁer-" :
: a’he service uses a paraprafezsimal who has a migrant background.and who &an rejocate from a home base‘to northern
work lncaﬁans The paraprafesstmal Egiﬁsw soclal services, adjusts present ones, builds a cumpreshens:ve service -
for a whole famlly.f éqd pravldzs a liaison service to communities. He or she also’ gets s:haal age children to schools, .
) pravidg ;urplus food h: farﬁihes ln rainy spells,gndvgefs dadr 'S . o

As' paﬁ of ihe Rhgraﬂf Health Act. (87_6'?2), fhe M;grant Wﬁrker Pﬁ:gr}m. whic:h yas :reafeﬂ in 197 by ihe LIS
Eepaﬁmem of Labor, helps farm workers secure full-fime emplaymgnt And the National Migrant Information Exchange ,
~;~System-provides- *locator’ information-on migrants -—Th&sysfém Eﬂab!es mdrvidr}als and sfafe and school agencies 1o
lcn:gie migranfs fnr,.bealth care and erﬁplayrnenf (7). -

_3' | .

= = - z’ i;

’ _ ' o ‘ i
}VHAT, ARE THE AEEE,ESSES OF THESEPROGRAMS? . - . | *
- Diyisionof- Mlgfaﬂ' Education - ' Indian and Migrarﬂ Pfﬁgrarns Div. . Mnbne Head Start
Office of Compensatory E cational F‘FDQ ms  US Office of Child Development = = “Program_ =, -
T "Bureau af E!ementaryfand andary Edu aﬁcn “P.O.Box 1182 + i Texas M;grapt 't:gungl nc.
. > ducation ) % Washingtan o 20003 2200 o
400 Marylam:l § Avenue,S.W. - { * Laredo, Texas 7 D:D ‘;‘
- {FOB-6, Room 2031) Migrant Student Record Transfer System S .
Washiﬁgfan. D.C 70202 . Arch Ford Education Building. Texas Child Migrani -
Lime Rock, ‘Arkansas 72201 L Program v
Hiah i - T ""-1 K M . . . - Texas Educatipn Agency’
q,{,ggras,.ﬁhgfﬁf,”a ency ngr' T - Migrant Programs Branch ) 201 East 11th Sf.. .
us Departrnenf ofLabor ; = - % = U5 Office of Education t Austin, Texas ?$_CF?.
601 D Street, N.W., Room 314 o 7heD S*fEE’S- S.W. R Y
— Washinglon, D.C. 20203, T = Washington! D.C. 20202 - P T [ g
i_ ‘,—’ H .ijr—f .
- Interstate. Mlgrant Educeﬁaﬁ Prn]efci O 'gi?‘f’M“?' (:Ql'l‘(l“ﬂ on the Edu:ahcn i * L
grant Children . . .
. Education Commission fhe S?afes 145 East 32nd Street - .
—-1880-Lincolin-St.,-Suite 300 —- B New York. N. Y lDDlé e
Denver Qaiaradu 80295 T, . , . L - .
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; E‘ARL; ;’EDUCATION* AND DAY CARE F FOR THE YOU"NG
ST T MIGRANT " CHILD -

ymﬁa:hlds‘:ﬁféumtqnlythe" :

fapldgwt.h—m phys;al and /mental charght

- mentslmﬂuanm.l}e?nvaﬁ@mthesaaaﬂ’ yearscah s‘ rtanfly. ,aﬁgctsthsvaymuﬁtheiam-

’ bgnﬁsfdmmsmitseﬁech ‘Exposure to g wide _ dfshfsztylefausmgmts.remltmgmgﬂﬁmj*
“* variety ‘of* activitied and ofsaaalandgenfa]f;mtai% . thepart of parentssvho are unable taadequatelypm—‘ _

a:tmhswhhcbﬂémaﬂdgdqltsgeneraﬁyenbaﬁcga ay 4 Vide for the faiily’s basic needs'and who ho never e ,

* . child’s abiljty to'learn. Few homes praﬁ%enmqh of i  iénce t.hejray of playing Sdriéa Claus’ grEasteery_-,»‘;
,';i jes.” {7, % S B S I Viur,’ n 'gchﬂd‘sj@gpgglfggﬂsgﬁﬂhenjgmﬂx '

ationg vand mpatmnal.resmces to assist them in
@am:g _ the wises, choices for better f meeting their needs.

-These problems of pmrerty ‘are complicated and
e;agéerated

n by the-forced ‘travel of: the m;glm:t
Patncm Chapman tells o Eh;s life styl n the fajmly (I‘ p. 3) :

; introduction to her.paper \:\jik,mngdggdy ‘Childhood........~ . ;’he' o ST
"Education: An Ovetview' \ "' : Need Tor Care
~—..-'The migrant infant and preschoolec usually does - -1 18 difficult 0 estimate the exact number of -

xmgagt cb.lldreﬁ" in the United Stat;es, for their nomad- ]

* niot have bed, clothes or - toys that belong to him alone, - A aee te count. In 197 4

= . |
-“‘-rHe is not afforded tﬁé"aﬁportumty to b@ame fam;hgrr _ zc‘way’uf h pl‘ecludes

as hnme. .. there t.ends tﬂ be httle :eg‘ulanty in theda; §@d§§p mei‘théia;nm (2 p tf, the 1 of
ly routines of sleeping and e e.aﬁ a,nql playing. This these chdsﬁ g ; zﬁm a :E mfa:ﬁ m%i;
dlscc;utmugtmn affects every u.,,pe:t of the you., f; Ve n rgran © mo 3’
ch o-including-when-and: where-and-with whort—— *mffi-ﬁh" hore e AVerage:
e sleeps, With what and whom and where he plays; pErFiﬁt d th %ﬂ I da wor
what he eats and the interval between feedings. The . Eéiseri; gfs ﬁ;’é or sytzwback atcam =
gating routines of preschool nmigrant children affect the “or in‘t-he t;a:a”f‘otﬁsr chj&y:;e' P P 1
“child’s Vefy existefe, often c;guzsmg diarrhea, mal; * But migtant children need
- nutrition and lghea}th problems thgt contmue wﬂ:hf,& Yov ndra: thac o A% 1 b
chﬂdmtaadul ood
~_,"The_sense of - dxscgnt;auanze - Ls-further rE _ They also need arich yarfety

et

N “ that will prepare them to enter ¢hool. Ninet; reenti;

‘ mﬁreed by the even greater sense of not belonging ex- of all mxgp}ari children never ﬁ%hﬁ school; tl{el;eaver- 57“
* perienced by his family, especially in #jier states, The. K age education level ; is the fourth or fifth grades i .(.
migrant family i is usually isplated from the host com- To aidiss all of these 6 of needs req a
munity by distance, migrant haus:ng bemg located ‘Dhog atih dndesdgyca:esemcesan.dedugafm} A%
‘outside the village qQn back country roads, and often by . apl ) gﬂ'f' 3! and medical care, and nutritional ces.
cultural diff¢ences and language ba ers. The family o ar servi

liar vill To begin to dehver aJJ, of thiédg.services, however,’
“:r:gles ix}an uﬂf a:,; \ge E‘:ﬂt eﬂ: gﬁiﬁfﬁ:gﬁg —requires-consideratic reh-conéerris as vih to

They: woik at an cccupatxan  that is so affected by the ggéftg; mtmeﬁhﬁfiﬁi%gﬁig al:g EI“EE";
" weather and the changing market cnnd;t.iags that it is ) W‘hﬂ‘h to mclu de in the pmgram elf. Y
not possnble to predict what their income may be fqr ) “‘ﬁ ,
-~ more than a week or twa at the trme* : ) il v .
e -Fu mjm gﬁm —
i rhy r;p:gi-ant—[snmhea B .
' . 7 Lack nf fundmg apparently is nut the most mtncal

f | i_v‘-_LNGH , USE ON RURAL EDUCATION and SMALL SCHOOLS
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4. fuhdsofabout $11.2 million(2,p.31), - *., ' .- - the. educat seeds
" In contrast-to the substagtial -inonies available _ through remedial instructjon, heal
- - from the government, state

for migrants, theré was a total uncommjtted  Act

- j ;f; ,i, T

— problem (2;>p." 31). D exists about the “extta .- _ Whilethe state

" cost” of providing special services.to arelatiyely small , ‘administering and ope:
- ~praportion of the rapulation, many’ of whem are not . * - nonprofit agencies may
" citizens of the state or part of the local comnjunities. It .

¥

13 because of the special interstate and.regjon

- =.goyernment. -~ = -
' msﬁ-amthefaﬂd’wmgm
- Spcial
= ;E.Ilﬂst ; "

. basis for costs of

grant problems that the primary responsibility |

’;\E.ip

thestate,

of thie Elémentary and Secondary Edoéation Act as. - aitle L of the Elementary and Secondary Education

NS e v

r

Federal funding for m;mtt:hdd care ém;ﬁams usually have had a sélon

were considered necessary

owever,

b i of ths o s b
ic educational -needs ‘of

agem‘:y.l.s mﬂﬂé fors
State programs; private

the-administrators if -

applied
2 few instar

0 1V-A of the 1967 Social Secarity Act ="~
Considered by many to be one of the best potential

! ndent Children ™ Section "of the ~ 10 o
Social Securit§ "Act authorizes the fedpral government-
basts for ate sxpenditures °“.a!ﬂ?’igﬁgﬁaﬂfh@{_m@sﬁmﬁomm loying drfanization pays the

= "80 pbréent of the

d !:week‘-sézidas in migrant day

., When funded under this source, the day care programs -~ ‘U8 20 percent (2, p. 20).

~--are aciinistersd by a state agency, usually the state ~ Departmentof Agriculture
_ welfate department (2, p. 18).

R

. welfare agency and the State de;fa{tment of

s Several progratnd-adminis

terd. by she U.

Some state and local groups have had difficulty in ~ partment of Agriculture provide meals:dnd milkc to
ing-the-required-25-percent-matching shars—Si grant families in child ca®programs.

LA LT

¥

a.

dising-the-reqyirec ercent-matching share Suc—"youngsters of mi
cessful methods of meeting the matching requirements~ ~ These include:
haveincluded: . o . e -t

7 &, State Cducation Agency tunding, in which a

=¥

The Special Food Service Program fer Children

(Vanick Bill)

e-arrangemeht between Lhe State . . b.

-, education ge rated the matching

e
hare, d.
b. In-kind contrilgslons. in which '
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~equipment, - -

. sidered as part of the 25% sMre’ geperated
* Jocally: raE\ R .
L_camp rent-collection, in- which-rent — -
collected from B camp was remjtted to the
, ¥ state and used to help fund child care cefiters
'@ at the migrant camps. , ' )

d. Private cash donations, in which private funds Act of 1949, the pr

were raised by an independent group. (2, pp.
32-34) . - : . .- :
XX of the Social Securities Agt

cretion of the state who™n turn provides matching

‘unds under this title are distributed at thé dis-

- to state ag
gible healt
ters ¢an q
ponent (i.e,

The Special Milk Program ‘
The Commodity Distribution Program
Section 13 of the Natio
oo a8 amended in 1988 oo
" .-contributions, b®Ading space, etc., was con: "Office of Surplus Property Utilization (HEW)
- Federal surplus personal property can be allocated
encies which in turn can transfer it to-eli-.—— -
h and education applicants. Child care cen-
ualify if they include an educational com-
) if theypihve qualified teachers). Authorized
by the Federal Property and Administrative Services
jnigtered through the
lization in the Office of

ogram is ac
.Office of Surplus Property Uti
the Secretary of the Departmie

al Sehool Lu

-andWelfare{2,p-20);
D%P,artﬁiegt ¢fLabor -

funds. . i _ Rural Manpower Service

Office of Child Development (HEW). ' Bu
HeadStart - -

. .\)

- —by-developing—murketable=fobsKills Tor.year:

-

nt of Health, Educéﬁgf* o

‘Child care can be’ included in “The Last Yellow
s* program' whith séeks to help migrants set

Jnigrant children ' -
. : jou, th, nutrition and -
funding for migrant chilee  Psychological services, cultural development,'and pre-
_ - fare programs is generally considered to be-a major __Vocational trajning and counseling.” ..
. 12:59- 31).- Concern, e education
does not provide services."
e ;Ig. j.! ;j -SFE .7 118
of These funds can, ho
+ " for program funding has been assumed by the federal fivé year olds and have in a few

- proFm. ) gf = wad federel for children younger than five. Pro

7 ms of this Hature
educational component,and
ere : Y to provide care for younger o
m@ﬁgh&bmmaue&ﬂﬁﬁ (HEW) y Siblmgs fé?ﬁﬂd@schm{ ag§ E@dﬁ?imldparhﬁﬂ_
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l:ampé;FLﬂl}anbile‘ e schools on wheels |
hgtmeals Head Start faﬂﬁ&sareah@qs&ablmhedm o
;_ggdvam:e in heal:hufthgan@uﬁhermshﬁx&nm, '

e \ fa _1; b{uﬁ hcmsg the eaﬂy chﬂdhaod educal;mni
) - _ -program; the staff brings it tolife.
Y " - -According to Chapman, two i issues must be con-
rest: rig mp@lﬁm(g@ 21’ " sidered whehdlmsmgsegfﬁggfma T qﬁ;
s Ln:ﬁt;mngﬂ?aeﬂmea : R

:'In EQ?Q& Interstate Migrant Edughaﬁ Task T
Fm-eexep:ﬁei&at tha nu:aat ﬁgvﬂeat pmblzm Ear:ed

— wgﬂ g ssasni 1S Eﬂgﬂd mto thg faﬂ @ﬁ a prom a. ageadulﬁfnreazhlﬂchﬂdrg;betHfﬁﬁfmﬂ,
meEEEtySEhnd}nthemrmnths f=l e

. ==~ fiveyearsald -
" would have to be, mﬁvﬁ whgn .school nmed in b. one adult furﬁch five chﬂdrm who are thiee '
. Sggtfmba- : s!h . "yearsold 1.0 . ,
- ‘But more mpartantg most public sthools arenot c. . one adult for each four children whﬁs are xind o .
anateﬁ near the migrank Gamps and o Qﬁﬁ@%!f's ...theageofthree ... ,,,,ﬁ —
—~the -mhove when-the-yrork: Bl {or———— ~— d. one adult for Ear;.h mjant Lmder the age af six
ymﬁg ‘children are more effectiveand have greater par T eeks - -
.+ ticipation if the children do not have to travel longdis - ——
—-tances. Paren{s. can ?Jsﬁ be more widely mvoﬁrei': 2, a9 Among:the competencies SEE memberg working R

0.12) ... with migrant children should *have are: an ability o
B !Ci!hurcheg amd cammumty facihl:les offeri important work in the pro gram on a regula:" bg; 50 tihat pro-
. alternatives. They . may_be better Iocated. -and, usually %’an b;gzg‘zglg and, ﬁiﬂ £ theéullr ural heri-
“donot hsve the summer scheduling'problem. 4n unders g o th NPT
While state and local sanitation, firemnd building -+ tagE of the c:b;ldreg enrolled iri the Eﬁtﬂ& and a know- -
—L?c;:l’érs' will determine many of the specific physical re- =
cg;lnement.s nﬂhe fa_ﬂi?;} that, w111 hﬂuse a pr&s:hacrl

O DE-20T ug

TN - ; W Pa:enﬂmrﬂlvement 3
ttracti * « %

a _;l;h: h%dc?;ag shgulfbe sppea,hng anda tractive "Pa’ents parental involvement and respect for

. h It shﬂuld be located negr the hcmeg of L‘h& 7 :hes and h—lld rearing praetites of the family ara.

ildrenbrtheparents*pt ployiae PNl 4SpEcts of ‘an early childhood pro- .
c. I(;ggu]d Vbe ggsﬂy Sﬁ;{g‘; stéff- . ngram. Pa:ents ate the first and most important teach-

: eve@ the most attractjve bui]dmg ean quickly ~ - €rs and models of the child. It is neyver the nghl: of the

, become a burden if all eqmpmentandsuppheg_,_,; . §h1§;d care peraannelta S.lppimt the roleo E;mt
muti ~ " must be packed away every night.to" accom: o M rather to Supplement parents in their effor

v : the building " support themin theure.span.sxbx.htxes "(3)
d ﬁdggﬂuldth;; g;;:pg g?:gg Lsfa,ﬁtsrelated rou- ¥ Supporting parents in these responsibilities and
’ __tines such asMiaperi and feeding: (1, p. 9).——— qggtm Ei}hg,m in the areas essential-to their-child-——
e er A

Tren's'dev menbare part of the re onsibilities of the
Oné way of circumventing the problem of fmd,lﬁé ] early cluldl?ogj_ educgtmn progfag. Chapma:n lists .
. facilities locally is to have them travel right along with * four areassof parental education that are always in
the migrant families, and a' number of programs have . need of reinforcement, These ipclude: »
utilized 5em.l-mabxle or fully mobye units for this pur- _
pose. ‘A Health

. ] :
The ‘E'Jﬂnda early tralmng program lc.\cates semi- . % ll;r Eﬂﬂit’a] cﬂieb by ah -
: mﬂbﬂe unitsat or gear %nzgant camps. While the units e ;i#;; P;ix aby e Ekuﬁs e
—do not' move on a daily®r regular basis, they do Tollow T
the population for agricultural center shilts ormigrant . X 4. II;Iealth prac ices (bathing, shampbmng, oral
. camp relocations. The Florida units are 12 feet by 15 -° ‘\5 Y, gletne) f Health Cli . .
feet and are self-contajned ~Complete thh lutchen facil- 6 Amh m’z o fear i’iedxmc; d . |
- ‘mesand lavatﬁry Ltmts(E P 46). . g £.Pplicationsfo C‘a‘l cards 00
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Gl ‘T’hg Iang work ﬂé}f of mt& as well as parent

h@m in coming to the program fa:iﬁnes may -

- make it difficult to get educational projects underway.
» Sﬂma of the methgds fonnd eﬂ'a:twe fur Faching

fgarenrg in classroom actlﬂt.le:s. hame Viszts inclusion
- of parents on adw.smy baard,s and pa:ant meetmgs (4
~-Pp-64-69). - e

. _ Program Impleraentatmn

. Spar:e in this small booklet does ngt permit deta:]-
f—gdudmpt;m -of ali-the types-of edacational compo-
‘nents a’program might contain. Besides, no specific

murpﬁgﬁmscanbepresmibeifarthetypes )

—of programs i -will vary-from-area to-area-

an@althydgvebpmentsaf:hs ehﬂi T

r

as the specific 1 ngeds of the individual children e .

7"":‘,,‘,";_P; :t!VE ;Concep tmlﬁmcﬁﬂm r
iates, inc., Buﬁﬂo NY: Statg Um-

v&;ﬂ:’y of New York, Genes oll. a
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. 2 “Earl}* Cbi]ﬁdxl Pﬁbm for ngants ,Ali ,
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f'chifdrén are met. ""The face of a program will
be affacted. b? ssuch factors as numbers and ages of
children, specific warkmg conditions of the fazmly, and
whether the prugram is located iy
homebasestate.”” (1, p. 7)

Whatever form the program.may take, it should

always foster a sense of trust in people and in the en-

--vironmeat, develop a positive, confident self cam:eptm i

the ¢hild, and provide a vg;-;hsty of rich e::penem:es that
ht every sensory modality (1, p. 7). :
: gfhe f;ﬁyawmg *eports might be helpful m’i:lannmg
~specific-activities-in-an early*:hﬂdheed program. All ™
are available ﬁ-am ERIC in éibhe: microfiche or hard
Eapy x
TOeA Handbﬂok’ far T\ eaehers of Three, Four and
Five Year Old Migrant Children”; Florida State De-
partment of Education, Tallahsee, Migratory Child
Dun;nm. Augugt 1976.ED 141-{)01
- “E dhoedﬁbj tiv re Yes
Agrant. Chﬂd.ren Florida Mlgfatcry C‘hﬂd Compensa-
pry Program,’ Flanda State Dept. of Education, Talla-
: , Migratory Child Div., Aug., 1973. ED 092 285

?;ser atate,ggg%f

—1ﬂ1ﬁﬁm§fﬂdreﬁr@gmn Va., Dec., 1969. ED 034 QGS
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“ond Interim Repcrrt ndigig
tions”, Report No. 116, Edu

Cummlssmn Qf the
St.ates Denver, Colorado. .

EEEgSS 761 .
““New York State Board of of Regents; Prehgger- T
garten Eauc;atmg, A Statement of Policy and Pro- -
posed Action”, Albany: The University of the Stateof =
New. York. The State Education Dept. Position. Paper_-—--——
““No. 2,1967, in "Mlgiﬁnt Early Childhood Educamn,
. An Dvemew
- 7. Wahgira, R. L. and Thompson, M.. "Emrxran-
ment&l Criteria: MR Day Care Facilities (Preschool)’”
¢ in “Exceptional Children Confergnce 'Papers, Environ-
mental Influences in the Eaﬂy Edycation of Mlgrant
and Disadvantaged Students,” Council for Exce

i

e nbtmned from
ition. For further
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your nearest ERIC Mjcrqfiche ¢
information, contact RIC/C]
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B wmmanfamat wmm;mtmlyﬁhatbutaha S
. ;i:huwmmmmﬁmﬂbemg-
’ysnfferafrumlawselfﬁteem. Hemaybe

sl:mg}hngyuh social’and emotional adjuatments toa
_ new mnment in t.he wake of another in a long
senea of mmrg, Fa: ffam be.mg merety anath& bi-

_ferred. MSRTS also provides-teachera with data re-
-garding special programs, tests, health, and special in-
terests, thus allowing them to formulate an idea of
what the migrant stndent has learned, what la*;émgai

“and if e does, ofter it is with limited proficiency. His
educagion has been interrupted and he may be making

c ;ﬂgmbmﬂcﬂd;,

elaped"inr‘him?@d hi’s* IpProxs
mate a:hxevementleve]_
Recent refinements in tnmsmt&gmdmg pro-_..

‘further adjustments to new teacl:ers, techniques, ap-
+ proaches, and materials, and to new systems at the
local, district, and even the state level. It is little won-

gress reports have madé MSRTS even more useful
Theanarmuusvaﬂegym:eadmgmmsmd evalua- -
tion ‘methods c;a many record tgansmittal prob- .

—~~der that-migrant-children"as d whiole exhibit & dispro-

portionately high rate of absenteeism and, compared

~ to other school chilfiren, evidence the highest dropout

*-ratgandhwmgdn, ’iEﬂtﬁtemmnst’subjetts T

::iulcl toa new classrmm?

Many of the migrant child’s pmblem; are prub—

' lems of transition and continuit:’ The chi¥d who r*-

:—i;t.

hl:tlg apcﬁmmty to develop skills in any kind of se-

Tems."A’joint commBittee ﬁf MSRTS and U.S: Office of

__ Education staff and directors of state migrant pro- ...

grams standardized the reporting of reading progress

i‘by mm@ratmg a geﬂeni; ﬁls mventnry mtr:p the

- estxﬂ to feadmg I;he shﬂs :l:ed in mtually
any reading program can be related to them, thus mak-
ing the report. independent of flassroom materiale’ and

- mmﬁmgﬁﬁggdm‘: year hag—— programs: The sending teacher tises MSRTS to indi-

cate the appmpﬂste skill level for all p rtu;eat. reading

quential manier. The chances of his moving to aschool ® 3@9- and the receiving teacher applies that informa-

_,_m_ i 2-3ame materials are used are slim indeed,-
-1 eapecxaﬂy if he changes 5tﬂt&ﬁ His new teacher may
place hinx at an m.apprgpnata level because he has

. fbrdught no past records with him or, if he has, because

system from which he has transferred. In the case of
readmg instruction, the migrant child may repeatedly
be giyen materials far too fundamental as each new

teacher simply starts him over from the beginning. On -

the other hand he may receive materials far beyond his

abﬂiﬁes End be e:ps:ted to fit in with the new dsss

—-Either-way,- esult-is-negative:-the-child-
T rwhglihi ;,gl}r bqredar sgplymrewhelmed_
* Somé programs have been established to help

maintain educational continuity and facilitate transi-
. tum gf t,he m.lgmgt g}uJi ”ﬂze M:grant Smdznt Her:nrd

o suppcﬁ-t Cfahfnrms mxgraqt studgnt l'ugh school

.. tion to her owm. prnm'l}mamdenﬂ}eneﬁts from in--—-
“struction at the appropriate level.
The same procedure is followed to prDfE. reading
\quhty in Spanish when a child is being taught in béth

- she- is-amnfamiliar with-or- does not understand the -~ English-and -Spanish.- The- Sp@lsh report is"mot a "

translation of the English version; it is related entirely -
to Spanish language concepts. For mere information
about MSRTS contict:

Winford **Joe” Miller; Director-

MSRTS

‘Arch Ford Educ.aﬁgn Buﬂdmg
—Little Rock; Arkaneag—72201 -
One migrant program utilizing MSRTS is the Par-
. lier High School Portable Assisted Smdy Sequence

(PASS) Program, a pilot high school pmmm designed

—————— B
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. of cuu:se 1o one'can say for certaini- But a 1976
experiment conducted in-eight Colorado migrarit sum-

.. mer schools indicated that the lan

" proach, when taught by a teacher Sammitteqd to the

. method, is_ s@;ﬁmnﬂy more effective than a con--

__ventional afiproach using a basal, phonics,-or criterion

‘t? student” s owm Wﬁrds. becomes feadmg lessm:
material. The child’s dominant language can be used if

" the teacher Dr‘gxgé is bilingual. The Colorado study
ak&detected a

\age experienceap- -

ref 'ergueed methorl In the la@aga erpmem:g aps :

ndency for bilingual students who &

ing" 197¢ "’fmthemd” hd grade
gained 75 N@ﬂnal Cuanthmvalent-s (NCEs); third
gﬁde students gained 65 NCEs.and fourth grade stu-
-~ dents gained 95 NCEs: Address’ requasts for: m =
- formationto:: o -
Esther Mmﬁson. Ins;ruc:tmn&l a
. Frederick County School BgardAnne::
7 EQSOVSIEyAvenne T B 4
Winchester, Virginia

22601 . -

Individual Bi]m@gl Instm:tmn (IBI) is a Eramg
systemtﬁpreparef ,adult.smtgachreadmg
and Ql;her subje:ts to t‘.hildren in pfesthaol tfraugh

pmg-am was develeped ic:r Spamsh!Enghsh Ellmgilals L
and is oriented towards migrants. IBI is composed of -
two series of training instruments, one for the trainers
and the second for the children. The actual ¥ materials
_vary with the subject being taught. C'hlldren Epﬁd
favarabl}r to the program. For more it 101

well iﬁ”ﬁb&iﬁnguagetofaﬁ wellin themherjﬂnsﬁ;

7 séems to support reading instruction in the dominant
~_language since the effect of the instruction will appar:
N ently-carry over to the:sen:cmd langusgei

Are theére any exemplary programs speczﬁccd!y deszgﬂs

@xmeEmEoIe stsexmmtmn tmrﬁnatar
IBI

E Q_ BD: 233? e e et o3 «f RS
Pasco, Waslnng:tan 99302

What other Exemplaﬁy brograms _are. gmdmiam

1 toimprove “reading “achievemerit “of ~ m:gnzm!
studen:s? }

Not specnﬁcally. but: the Vfollowmg programs are af
“intere :

B m:grz:nt students? -

=

- Project CHILD (Comprehensive Help for Individ:
_.ual Learning Differences)-is-an all-encompassing pro——
gram which incorporates all possible community afd

ed to pmude rerned;al mstﬂlctmrx toi m:pmve fesing
and/or math skills achievement of children jn grades
K-8 who test in the lowest quartile in’ the two areas.

_consists of ¢ 12:Hour da

other resources to meet physicak emotional, education- .
al and social needs of migrant farm workers and rural °
families, seven days a week amf evemngs. The project

mmgchar:gag;—

~Omicw identified by the ¢lassroom and laboratory teach-
ers, program participants are tested to determine in-
dnadual needs, then are taught for about one-half hour

_in the lab via. -appeopriate methods and-lab— -&-

. The program is equally effective for chxldren
LF;‘ lnv? income yrban communities, rural, and middle in-
come schools. Over the past five years, the median stu- .-

—dent has consistently gained 1.5 months ifi réadingand

math skills f@r each month in the pmg‘rain For mm—e
. information contact: .

Fay Harbison

Newport-Mesa Unified School District

P.0.Bax 1368

Newport Beach, California 92680 c

program, an evening educatmnaj ccmponent. a week- -
end program, dental and health services, and teacher
and aide training programs. Student needs are asses- . -
sed and subsequent learning experiences are identified:
Reading skills are emphasized and evaluation based on
the Wide Range Achievement Test indicates that stu-
dents gain three months in reading over a fiveweek .
" period.- More mfarmatmn on this project is avmlgble :
fram
Gluria Mattera, Director
Geneseo Migrant Center £
State University College '
Geneseo, New York 14454. y i:;?
_Needs and Objectives for Migrant-Advancement-and—

““Another remedial program is "CRAM., C‘ampe@!“ .
tory Reading and Mat.hematxcs ngfarn designed fot
children in grades 1-4 who are at Teast one year below
gada level: Patticipating students, referred to the pro-

_mer_cormponents is _ readmg._p;gﬂdngf _Ce

‘Development, or NOMAD, a program of individualiz-
ed'instruction for migrant students, has an academic
year tutorial program, a summer school, and a family

component. An integral part of the tutorial and sum* e

gram by their classroom teachers, take a locAlly.
Tdesigned-criterton Teterenced test T determine skﬂl'

teachers at the apprapﬂate level far em:h student

. 212 o .. )



Evaluation indicates that for each month of reading in-

struction, students-gained an average of 2.8 months.
Other servicesmrovided by NOMAD are math'and lan-
* guage usage instriction, enrichment activities, self-
concept development, recreation, and human résource
assistance. A mobile unit used in the summer program

provides suppbrt services to families at the migrant

=~camps:-More-information on the prograrm 15 available
from: A "
"* "John H. Dominguez, Jr,, Director
" VanBuren Intermediate School District
701 South Paw Paw Streeﬂ A ‘
Lawrence, Mickigan 49064 ©
The Early Preventionof School Failure Migrant Pro-
gram, adapted for migrant students aged 3-6, provides
- early identification and remediation of developmental
learning deficiencies in order to help prevent school
failure. Assessment to determine- children’s needs is
- followed by a teacher-parent program,of reading and
- writing which includes gross and fine motor skills,
.. visual and auditory perception, and receptive and ex-
pressive language. Achievement gains measured by
three -standardized instruments were statistically
significant. For more information, contact: '
" . Luceille Werner, groject Director
Peotone School District 207-U
__ 114 North Second Street

'!Qpﬁ;f;

A

~__speeches, program reports, and other materials to su

David W. Randall, Statk Coordinator e
Secondary Credit.Exchange Program
P.O.Box719 -
~ Sunnyside, \’Va%}dingtr;n 98944 -
H ‘i . -
Is more information available? - o
~Yes. "ERTC/RCS: The Migrant Child in the Ele |
mentary Classroom”, by Liada ‘Reed,-is available -
through ERHC (EJ 177 570) and was also published in
the March, 1978 issue of Reading Teacher (vol. 31, n. 6,

pp- 730-3). ‘ e T
- " Right to Read is a national effort for developing
and fmproving reading' skills of 'all citigens. It is a
multifaceted program of literacy needs assessment;
financial aid to local edugation and non-profit organiza-
tions to meet those neédds; information dissemination;
and technical assistance in program development and
implgmentation. Write: J '
Right to Read
Office of Education =~ .
Donohoe Building, Room 1167
400 Maryland Avenue, S.W.
Washington, D.C. 20202 '
'ERIC invites authofs of related journal articles, in-
- structional ‘materials, ' theses, conference’ papers,

%

s

I

Peotone,{llinois 60468 . '

- The Secondary Credit Exchagle Program provides
continuing education for seécondary level migrant stu-
lents who were attending school in another area but

.are unable to continue school because they must work.

. Students follow the same schedule of classes they left,

- anderedits are transferred to the home school upon
completion of the term. Classes taught by certified

=gtaff-are-usuallv individualized or ronducted in-small

groups at a time when students can attend, such as .

late afternoon or evening. More information is avail-

able from:

mit them for inclusion in the.ERIC data base. Perti-
nent materials may 'be sent to the attention of Ms.
Manuela Quezada at: o

ERIC/ICRESS

‘P.0.Box 3AP,

New Mexice-gtate University

Las Cruces, NevyMeg’tc? 88003~ .
References: Information on exemplary ,prqgijgrgsg .

“courtesy NIINthe National Diffasion Network, .
- Prepared by: Susan Anne Bagby
ERIC/CRESS

.
i

For further information contact: ERICICRESS, Box 3AP, New Mexico State University, Las Cruces, New Mexic~ 88003 (505) 646-2623
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MIGRANT EDUCATION AND MATHEMATICS »

by L=
. ¥

-~ A migrant child is defined g3 “‘a child who has
moved with his family from one school district to an-
other during the past year in order that a parent or

. other members of his immediate family may work in
agriculture or other related food. processing ac-
tivities.” (‘‘Questions,"1971: p. 7) .

Because of the double burden’ of poverty and mi-
gration, migrant children have been very neglected in -

.our educational system. The migtant children have
been s0 neglected that about 90 percent of them (ac-
cording to a 1972 report) never finish school. When the
1964 Economic Opportunity Acts and the 1965 Title I
- Elementary and Secondary A::t M;grant-; Amendmént
__were passed, an attack was launch 3
fem. By June of 1974, over l EDD pm_]ects had beén
* funded. A sample of these programs is presented here
S0 that several possible soi'utmns to various problems
may be observed. (

PRC)BLEM How can the @gfaﬂt clu]d who isnot
attending school be found? o

=== BOLUTION:- New:eraey has fmplemented apro-——=

- gram for locating and recruiting migrant children who
are not presently attending school. New Jersey admin-
istratorg have hired several recruiters, each respon-
sible for knowing every farm in his district. His job is
to learn how many migrant warkers are employed on
each farm, what kind of work they do, and how many
children there are in the camp. With all the information

‘he can accumulate, the recruiter then compiles a profile -

of an:h r:luld in the camp. Next. th;s proﬁ]exs fed mtn

too. The recruiter’s job® daea not end theifé however,x
because he also has to convince the parents and the
children that it would be advantageous for the children
to go to school. Last, but not least, the local school dis-
- trict must be prepared to accept and teach the child.
The recruiter program is operated by a coordinator
who is respons:ble to the Director of the New J ersey
Office of Migrant Education. For further information

Q — 1D

£
f ;
. B

on exemplary programs, see the following reference:
Gloria Mattera and Eric M, Steel
' Exemplary Programs,for Migrant Children. .
June 1974, 100 pp.
+ - National Educational Laborat,mjr Pubhshars. Inc.
813 Airport Blvd., Austin, TX 78702 -
Stock No. EC016, Price $5.00 .

PROBLEM: How cana migrant clnld s records be
maintained with his most recent pragres@ in mathe-
‘matics easily available? , :

SDLUTIC)N Because rnamtmmng records is diffi-

pragram hﬂs been devised to quickly let a teacher
' know where that particular student is currently locat-
ed in his mathematics skills. This system is called the
National Education Math ‘Skills Information System
or the Migrant Student Record Transfer System
(MSRTS) _This system is a computer-based data sys-
tem, which keeps in its memory banks all data fed into

it about migrant students’ mathematics achievement.

rom school toseliool, a new

'This, also includes other information such as reading
levels, health status, and ID number. The teacher of
the migrant child can request the child’s record
through #he local school district’s ‘terminal (as of 1974,
there were 130 terminals in operation in this country).
If there is no record of the child in the computet, the
teacbar can start one for Eu.rn_ However if the cbﬂd

-the data in the :omputer for [:h;s child, he ne-ed nn]y re-
quest it. However, to eliminate unnecessary volumes
of data, the teacher can put in a standing order to cover
specific time periods and data that is needed for that
_particdlir part of the math course, 3
‘The coding of the math skills has been very care-
fully developed by committees of educators from every
region of the country. The coding is intended to be
cross referenced to the local school district’s mathe-

matical skill objectives. This makes it-easier for the -

teacher to put new data into the system. More informa-

CLEARINGHOUSE ON RURAL EDUCATION and SMALL SCHOOLS
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tion is contained in the following reference.
" dela Rosa, Raul and Eugene deG. Hackett -
National Migrant Education Program

Math Shills Information System, jﬂﬂ!:ﬂ{}; 1979,

32pp. )
National Educational Laboratory Publishers, Inc.
813 Airport Blvd., Austin, TX 78702

‘less than .

following concepts:
numerical classificati
counting numbers 3%
numeral names

use of measurement,

liquid, and dry

space |

equal t&agit

time, linear, distance, .

e Stock-No.-EC-070,-Price-89.50

For further information and/or acquisition of Math
Skills Booklets contact your state director of Migrant
Education or: ’ :

; Winford ““Joe’ Miller, Director

Migrant Student Record Transfer System

State Department of Education

Little Rock, AR 72201

Telephone: 501-371-2719

PROBLEM: Without the MSRTS how can a
- teacher quickly locate the mathematics level at which
a migrant child is currently working?
SOLUTION: The migrant child cah quickly be
placed in the classroom by means of locator tests.
“ Often, a schaol will get an influx of 15 to 20 migrant
children at one time. Diagnostic tests for this number

~-reasoning-and-solvimg ———-— 3¢ of money

problems -
There is also a list of what the study determined to be
the curriculum needs df ali children (to include migrant
children). According to the study, ali children should
be taught to identify and name shapes, develop the
fgncepts of set, comparison, one-to-one, one-to-many,

e concept of going from concrete tg abstract, addi-

tion, subtraction, multiplication, and division, the con-

.cept of place relationships, fractional parts, and cluster

counting. A more complete
the following reference:
Badaracca, Georgianna, and Others
_ Pjlot V Needs Assessment A Study Conduct

list can be obtained from

During the Year 1972 to Ascertain Data as the ' .
Basis of Curriculum Development for Migrant . '

Children. .
ED 091 129* | |

In Virginia in 1970, a study was conducted a:cxuﬁd‘
the philosophy that exposing children to various real -

of children is very time consuming because it needs to
—be-done-onaone-to-one basis: isig very impractical,”
especially if by the time these tests are evaluated the
children have already trar_{:sferfed to andther school
The Wide Range Achievement Test (WRAT) and the
ZIP Test (ZT) provide quick placement within three
months of the®orking leve! of the childgpn. True, diag-
nostic tests will place them within twq weeks of their
. working levelzand ’
the key word 1

are the most accuraty method; but,”
e is quickly. The purpose of the two

life situations would improve their self image and that

they would gain a growing awareness about the world

around them. Through these experiences, thé children

would have more of an interest in learning because
they could see that it relates to the real wotld environ-
ment, not just an artificial school type of environment.
Specific suggestions on how to provide

perience for children to help them learn mathematics

this typeofex- . -
_are contained in the following.reference: ... .. .—.ic. ...

] ‘e the instruction:! level of Spanist-
speaking children in using math and reading books
written in the English language. '

The ZIP Test has a more conservative placement
factor than the WRAT in reading, but they both seem
to be satisfactory as math locators. “These tests are
not to be used as a substitute for diagnostic tests, nor
are they useful for test-retest purposes over a short
period of time, like the eight weeks in the summer."”
(Norvall C. Scott, author) ,

‘Scott, Norval C. ’

Locator Tests: Useful or Ornamental?

ED 090 281*

“tests ia to locn

PROBLEM: What are the mathematics curricu-
lum needs of the migrant child? Wiat should he be
taught? ’

Y

SOLUTIONS: The New Jersey Office of Migragt

Education sponsored a study on the curriculum needs
of the migrant child in 1972. According to the study,
teachers of migrant children should try to develop the

2

A Curriculum Guide for Migrant Education
Virginia Beach City Public Schools, VA
ED 049 862* , ;

PROBLEM: Once the migrant children have been
placed in school, what are some of the most effective

ways that they can be taught? .
SOLUTIONS: According to a study by the Ohio
State Department of Educatidn, one of the most effec-
tive ways for teaching any child is to have a positive
attitude and a positige running vocabulary. Instant
feedback is important to the learning process of a
child. For example, Dr: Lola May recalled an incident
from her past as a first grade teacher/ She had been
asking for other names for the number' eight. One little
girl piped up with five and one. Df. May responded

‘with, “Fine, Suzy! What is five arid one?” Suzy said,

"'Five and one is six.” DryMay responded, “‘A rubber
cigar for you! Now what is angther name for eight?”
(“Building’Bridges in Elementary Mathematics,” Dr.

Lola May, p. 10) Instead 61: Eéleg Suzy,that she was _ .

/
s

ot /
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<=—sof- ath&peapﬂherefﬁre_thase otherpeople-who-are

wrong, Dr May said ahcm me. In damg 80 she gave -

Suzynchnn@mmthmmmstﬂ:eand then pro-
ceed to give the right answer. Not once did she make
- Suzy feel bad'that she had at first given the incorrect
response. Instead she gave Suzy a clnu:n:? to recover
- her- error. A learner’s feeling of success and accom-
plishment comes from, for the most part; the judgment

[

N\

vestigation of Older Volunteer Students Tu-
. toring Youﬂ@ Students in Arithmetic Com-

putation,” Dissertation Abstracts, 81A: 2244;
- November 1970,

" Castaneda, Alberto, “A Mathematics Program for

\ stadvantaged Mexican-American Flrst

..Grade.Chi Arithmetio-Teacher,--

. passing judgment should keep away from the negative
. attitudes that interfere with the learning process.
More mformnnag and specific

‘able through ERIC. . - -
Partners in Leummg - Tem;herx and Migrant
Children

ED 044 204*
Mathemam aj:m.ﬂd be an integral part of the
m;mt child’s daily life, both at home and at school.

Most migrant
. work mﬂ@cﬁ that help provide the incentive and

meaning to further learning in mathematics. There is a _
_ need, however, for providing concrete experiences that .

will make the concepts, processes, and the language of

numbers clear tﬁmﬂmt For specificideas on how

to provide concrete experiences for the migrant stu-
_ dent, read the following reference:

Handbook for Teachers of M:gmnt Children

children have backgrounds of travel and

1ggestions are avail-
-—————Teaching. New York: Harper & Row, 1972,

15:413-419, May 1968,

Gartner, Alan, Mary Conway Kohler and Frank
Reissman. Children Teach Children: Learn by .

*“Paraprofessionals: 26 Ways to Use Them,”
- School Management, 13(2); 46-48. .February
- 1969. Glovinsid, Arnold and Joseph Johns.
Keefe, John E. "Paraprofessionals: Get Them
‘ When You Need Them’ -School Managemznt
13(2); 47-50. February, 1969.

Veaco, Leila. The Effect’ of -Paraprofessional
Assistance on the Academic Achievement af
Migrant Children. (155 pages) :
ED 086 380*

Specific suggestions and an outlme for acquaint-
ing migrant children with measurement and the con-
cept of three dmensions are contained in the following -
article. A very detailed outline of procedures and piow.
cesses to teach the children while letting them discover

ED 038 203“

> Another way of Egm;hmg migrant children so that

. they will have continuity of education and be able to
keep up is through the use of paraprofessionals.

Mlch;g:m St.ate Department of Eduaﬂbaﬁ, La;:s-, -

Migrant children are often h@dmappﬂ by irtegular

- school attendance, lack.of continuity in their school-

-things Tor themselves gives them a sense of accom-
ph.sment and self worth. Each area is outlined with
purpose, iscovery activities, and riddles. There are
some very good 1 bematxca strateges contained
here. N
. Suggestions far Tem:hmg the Migratory Fup;l;
Richland School District, Shaftner, CA

ing, economic and social deprivation, and greater than 1967. 75 pp. . s -
--average health problems. Language and cultural diver—+=——ED.024. 439”"**’*“‘"**""‘ T
sity compounus these problems. Paraprofessional as- :
siptants have been proposed to close the gap. They AUDID VISUAL AIDS
ha used i Califc th
ve been in programs in ornia and other mOb;ectstaSeta

states. The paraprofessional was used both in the
-clagsroom and to tutor the student in his home. Since

the majority of migrant children are Spanish speaking,

" most of the paraprofessionals were Spanishi speaking*

and were able to establish a good rapport with stu-
dents. Paraprofessionals included senior citizens, cok
lege students, high school students, and grade school
students who were proficient in the subject being
taught. All the work was coordinated under the direc-
tion of a professional teacher. A side benefit of teach-
ing by tutoring was that it not only benefitted the stu-
. dent bemg tutored, but also the tutor. More individual
at.tantmn is given to students who need it, providing a
human approach to migrant students.

Frederick Brown. “The Comprehensive Tests of

_ Basic Skills,”” The Second Mental Mmsu.réh o

ment Yearbook, Vol. 1.
v, Daniel Alfred. * SmerTutmmgAnIn—

For furlh-r Information contact: ERIC/ICRESS, Box JAP, New Mexico State Unlﬂrﬂiy,
3

Q

Big and Small: Comparing Tbmgg .
Open and Closed Figures: Introducing
Inside and QOutside . »
The Idea of a Set and Its Members *
Comparing Sets: More Than, Fewer Than
4 Filmstrips/4 Cassettes/Teacher’s Guide; $65
Available from: ACI Films, Inc. , -
35 West 45th Street
New York, NY 10036 -
*Articles cited by ED number can be obtained at
your nearest ERIC Microfiche collection. For further
@armsﬁon. contact ERICJCRESS Box 3AP, Las

Prepared b:y Valerie K. Rogrrs

Las Cruces, New Mexico 88003 (505) 5462623
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'MIGRANT EDUCATION: ORAL/VERBAL SKILLS

EY

= .1 . :
-The Migrant farm worker has for too many years

been the invisible American, the resident of many
states and often a citizen of none. For too many years
the migrant hassbeen ignored and neglected by Amer
icans who have used their imagination, ingenuity and
conscience to improve the lot of other disadvantaged

. groups ... T : Lo

INTRODUCTION/BACKGROUND '

e

Until 1965, very little, if anything, was known '

about the migrant workers or their children as they

trekked from seuth to north and back, following the

-t

THE PROBLEM

muynity long enough to qualify for assistance. The
Departments of Human Services in many states do

" now make special efforts to gramt assistance when

possible. But the migrant still does not m§ny way
reap a just reward for his contributions! to the ~
American economy." That their children have aright

- to an education simply cannot be questioned.

&
=5

" Obviously, however, the educaticnal problems for

the migrant child were staggering. He movyed too often-

to be able tat ds or-to form-ties-with-a-school—

Aclguiﬂgi the migrant issue as well. Blany.people believe. .

— harvests on one of the three main migrant streams in

this country.s Even the estimated number of children
was inaccurate. It was believed that approximately

160,000 minors moved from community té communi-

ty, school to school with their parents. By 1979,
however, more accurate records showed that at least

600,000 children are part of the migrant stream.s

For too many years several misconceptions have

"-that migrant ~=d Mexican are syrcnomous. While it i-
true that many migrants are Spanish speaking and
that many migrant programs are Spanish-English
oriented, there are other groups who comprise part of
the migrant flow (Blacks in the South, Germans in the
mid-West, the Native Americans in the Southwest and
West - to name just a few). A second misconception

that has been particularly damaging to consciousness: -

raising efforts in the attempt to improve their plight is
the belief that most migrants are illegal aliens, The

truth, in fact, is that a very small percentage of -

migrant workers-as few as 5% at any one timé-are un-
documented - workers, So when migrant advocates
speak of 600,000 children, they are talking about
600,000 American citizens or legal residents ‘of the
‘United States." Another misconception surrounding

* migrant families is that they are a drain on community

resources and give little in return to that community,
Until just recently, however, the very fact that they're
migrant excluded them from many available human
sefvicws simply because they did not reside in a com-

TRIC
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or teachers. He was just as apt to be found working in -
the fields with his parents or baby sitting younger sibl- - .
ings as he was to be found in school. Even those who
did enter the educational systems were faced with con-

+ fusing, often repetitious, or irrelevant learning situa-

tions. The migrant child is usually bilingual and for too

Imany years was tested by inappropriate means. Scor

ing low on tests hopelessly inadequate for measuring”

his tiue abilities, he was considered & slow-learner ahd =~
sometimes even ended up in special education clagses.

There was virtually no interstate communication

system to help each school know what the migrant 4

child needed educationally. Finally, ;fnﬂ. 1964, leaders.of

this country began to come to grips with this problem
and state departments of edication, with mboney
available under Title I (ESEA), Lo
1. Stprted to develop methods particularly
relevant to the educational needs of. migrant
children; : B ‘

Started programs for training teachers and

migrant teacher aides;, ..

3. Began to collect information gbout migrant -
children in an effort to meet ‘the needs
of these children through new and different
instructional techniques;

4. Initiated the beginning of interstate ¢oopera-

- tion (Herbert Wey stresses that this is a
“must” in the educational program if these
children - are ever to reach a. significant
level of success). ’

o

1’?’i : L
L EDUCATION and SMALL SCHOOLS .

CLEARINGHOUSE ON RURA
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B {13 S eHATWEY Weht on to urge the establish-

ment of major centers which would; gmong other ser-
Vices, provide program development and.consultative
services on an,interstate bdsis, Héadvdﬁated, further,
a cooperation of disciplines dealing with all fagi% of
- migrant ,‘problems: commiunication specialfsts,
teachers, diagnosticians, Social Workers; etc. Some of
/his ideasshave become realities and migrant education

“in which he feels some Success;
Work for mastery of interrelated ideas; -
Accept the reality that jt takes time to leain
and each child learns according to his own

‘7.
8.

timetable.=. v

dames K. fazight of the University of Texas--well- .
-known.Lrofessor-of-Education-Altheorized-that-legrn=——

S&iﬂ}mﬂl};‘sEaffiﬁg*tﬁgéfiiﬁ‘fﬁé néeds ol its constituents.
Probably one of the most important components to be
- added to migrant education is the Parents Council’ -
whose establishment is tied directly to funding. Parent
involvément in the educational provess is especially
importdnt to the migrant child,since h¥ parents may
be the only true significant adults in his life. -

PARENT-TEACHER ROLES IN LANGUAGE AC. -
QUISITION R

- w7

+ Parent involvement is essential from the perspec-
tive of language acquisition as well. Dr.'Amalio Blan-
64, in a study diseusselfiin the Research Bulletin of thé _
~".Spanish Speaking Mental Health Center at the Univer- .
© shty of Soirthern Californip;expressed concern .about’
 the attitudesof bilingual mothers toward English and
" Spanish and how these attitudes are transmitted to
the children. Since much of the theory behind ap-
proachedto language instruction far bilingual educa-
tion is inCorporated in teaching migrant students ds
well, his conclusions are Pertinent to this dizcussion, . |
Blanca has extended his research to Spanish speaking
individuals'in West Germany, focusirig on the Hevelop- -
ment of a sense of identity ina biculturalbilingual con:
text. This, of course, is the situation in whiclmigrgnt
children-must also cope. Blanca’s central i@ea is that
*‘Language is not only one of the most important social
o it is also an important factor in the forma:_
, ychic entitfes such as...identity.”"| This
miply means—-for our purposes-that the- teacher

children learn or improve verbal skills i% dealing with

-much more than a subject area. That teacher is facing .. -

a whole set of very complex social-and emotional
values with which she must at least be’ aware.
McGahan and *McGahan in their handbook for
‘teachers, Lighting the Way, empbasize this with their .
"Master Keys for Lighting the Way for Learriing.*'7
They urge the teacher of the migraht child to: ' ,
: 1. Accept the child for whayhe is and for what
g he can do L ¥ ) .
Know through apprdisal.what he can do;
‘Allay anxieties by moving in closely to. the
“child; . -
Remember that children learn best that in
which they are the most interested:;
Present material that has a purpose;
{nvolve the child in the performance of tasks

E 3

INSTRUCTION

__“contends that theins onal program-should-make—
+ every attempt rnot to confuse children ™ through - =
. simultaneous- use 6f two-languages.. Nevertheless; a

,::-ffpfesséﬁ"nsiﬁemeé‘fﬂliﬁ;ﬁéééﬁ’*&ﬁ&%Eﬁéfifhifé? the

éhérged with the responsjbilify of helping. migrant - ;

" spoken, or-thought about things, places, or feelings

ing takes place when a child is socially, emotionally,
“and intellectually ready.”: The McGahans' add motor
readiness to Knight's list. These educational tenets are "
somewhat complicated by the migrant child's tran- '
sienk status, but thevdevelopment of the National |
Migrant Education. Programs: has gone far toward
alleviating the problem. Ngw. a thild's educational
hispory can go with him from school district to school |
di@ﬁict,so that he no Jonger has.to repeat material = -
already covered or miss instruction not: received
clsewhere. Once *ah atmosphere of acceptance is
established, the teagher can employ various effective -
techniques and methods to help the migrant child in;
- crease his c)::alfv'erba} skills;\; Dt T e e

2

METHODS AND TECHNIQUES FOR

]

The _Canﬁggtiv:ii; Migratory Children's Pzaéfgm

major effort shoilld, be made to provide common -
reference. points for -instruction -in Spanish and . .

English. Instrugtional methodology should have the

, English learning program, “keyed™ to the téaci)ing

that takes place in Spanish.: - | - J

- Virginia Shields devalfped the.program Oral Ex- |,

Mir-ant, Grades 1-12 for the Dade County, Flrariia; :
School District. I this program. she emphasizes the - |
““oral approach” which requires that the student’s first -
co?cc with English expressions be through hearing .
and” spedchi. In the early stages of learning' the
language, these expressions are clearly mastered so
that they can be freely praduced orally. After listetiing *
to and saying a given body of langusge content, they .
strehgthen their control of it by practicing it in reading
and writing situations, . ST .
In the McGahan Handbook, Lighting the Way, the
duthors state: "'Languagé consists of symbols written,

. -Seeh or unseen. Any block, interférence,-or impasse’to
- the acquirement of symbolic language can result in'a

learning disability. Oral language must precede tHe
graphle.”" ‘They list the following activities to l‘;elp‘
teachers facilitate the mastery/of oral language: . . |
.. 1. Read or %tell stories about something that »
relates to the child's background or expe--
riences. Let children tell related experience"
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..8tories. As..a variation, “ask’ " children ‘to
study' a
+* think hippened, b) how the

. picture makes
- them fee]. o0t

2. Use dramatization for helping children to learn

¢ to say . .. (new words or expressions) , . .
-z= Follow @ramatization with group discussion.

Ricture and then tell ‘a) what. they

I

. o 15?!5’;—7“.7- ] . .
California Miﬁi-Cc:arp;l - R
A program designed to supply cross-cultural

tutorial services to school Histricts and to

= 8

“" train a pool of bilingudl, ‘cross-cultural

teachers, the California Mini-Corps recruits
the, off-springs of migratory workers for these

.=_joha. The Mini:Corps.helps-them-to-enrolkin- s

= Help=the
once every six weeks, ., -

trips. Children "of migrant ‘workers need to
gain skills in learning to talk .ty- others,
+~ in having others-talk to them, in“listening
when bthers speak; and in hWlag " others
- listen to them speaky:. .. "'
The Headstart Indian Migragt: Program- Division of

e

" Las Cruses, New Mexico, is cu}rer;nzlyvmco rating @

new prdgram with language emphasis into their
"Migrant Day Care Center. Luis Reyés:aDirector of the

Center, reports that thi
dividualized - approach

Now Begingdng) - Although-thi
-the .child is' met

program is igual,
and taught initially in his- first

,language. If the child is Spanish speaking, he is en-

childeen™ pit —out ™ a  newsletter

Improve limitég vecabularies ﬁ}ra&gh field

5 curriculum design is an in--
] h geared to the verbal skill .
~ development in pre-school age children. Designed by
IDRA" (Intercultural Development_ Research #

~ Association), the focus for this program is on the in-. .
~gividual needs of each child while still encouraging ,
* that child to retain his individuality. Even the name.of
- the curriculum guide s, encouraging: Amgpecer (A -

~

-

couraged to learn Englisk; if he is English speakingrhe -

is encouraged to learn Spartish as well. Qccasionally, a
non-English/Gpantish spéaking chjld enters the Day

- Care Center even in this extremely southwestern oom-

‘munity. A variety of approaches-verbal and non-,
\ ~is used to coramuricate .with him as-heis.

" of fhe

ed into the mainstréam of the programit
The Migrant Education component within the'cur-.-

riculum design of the Las Oljices, New Mexico, Public

* School District serves¥pproximately 350 children dur-

Aing the school year. Mr. Joe Chaires, Dirbctor of the
Migrant Student Record Trimsfer System for the school
district, was involved in the development of the Na-
tional
gram an

 is very aware of the special language needs
Thigrant chﬂ% ¢
testing procedures is. his area and even, insists that a
c:!ﬁl,d\‘be tested in Spanish when necessary.4 3
PRDJECTS .

:?ail\awing is a list of language projects that are be-
ing used in various parts of the country. Although only
two are designated specifically for migrant education,
it is important to remember that many techniques that
are successful-in general bilingual education are effec-

tive in migrant education'as well,

/ 1. California Migrant Teacher Assistant Corps:

G

Math Skills List for the National Migrant Pro-

as well. He carefully monitors

4

i

s gpiident s bé@ﬂtﬁéﬁﬂﬁéﬁt&p'

4.

1%

5.

1

3.

y Houston -Independent Sgbnag% feer
7,"’:‘;;@_‘&@@&5”; = T ;j"_l;e —

" A bilingual-bicultural program that provides

- initipl| indtruction in _

ilanguage amd cultural environ ent, the intent

College and trains them to.provide direct
instruction services to active migrant pupils.|
-'Ultimately, this increases the pool of profes-
sional educatbrs who are specially trained;

- expefienced and committed fo-working with

migrant children. (Developmental fundi g

“USDE Title I-Migrant).»

Confluence of Cultyres * for a6 Affluent
Tomorrow. . - o ot

Designed to attack the problem of deficiencies
English performance for the Spanish-speaking
child, this project stresses, the “need for

« proficiency ,in both languages while ac-

~knowledging English as the first language,

Curriculum structufe includes performance

. objectives for math, reading, language arts, -
. culture amtl héritage. (Developmental funding:

USDE ESEA Title VII).o'

+

-

iat

‘the childfn’s native

of this project is three-fold: to improve
tudent self-concept by: raising the status
of the students’ language and culture; to

+ increase’students’ achievementin allfcontent

areas in English Qr‘*Sp&njs_lg ‘and ‘to heli

English. MDevelopental ﬁwiﬂg‘ USDE

ESEA
Title VII).e ~* . L

Hégiﬁr{atiani of Children's Oral’ Language.

A special project for training staff to ygrk with

“Jliterate’ in

students having language- disabilities, "these * .

languagee teaching programs are universal:

designed for dny individual with 4’ language .
problem, regardless of the reasén for that
languggflaamjgguﬁsabiﬁt}n With this- pro- -

gram, it is possible to abtii,a accurate pre-

and - post-tested meagures ~ of a ‘student’s

progress in syntactical and overall expression.
It also helps language‘deficient individuals
acquire language skills in a short period of
time. (Developmental funding: USDE ESEA
Title VII).» - _
Project Child: - Comprehensive Help for.
Individual Learning Differences.

A comprelensive program utilizing all
possible community anrd other resources to
meet physical, emotional, educational, and

soclal needs of migfggt,farmwarkers ahd

Ct = &

— e
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ruralfamilies, infants through adults, CHILD -
-+ incorporates individuals, agencies, and
community resoutces, ®aytime, . gvening and
weekends. The project seryes Black,

_ +Algonquin Indian, Mexican: Ameyican, -
e U0, Rican and white ruralimigriint fakphlies oo

(Development
~Migrant)..o

.

alfunding: USDE ESEA Title I
: L » . p; - . -
- -CONCLUSION . ! :

" \‘,; T .

.7 These projgéts and programs alorig’ with the Na- .

“ tional Migrant\Education Progrgm can and are mak-

- ing a difference in the quality of the migrant child's
educational exphrience. Oral skills are at -the base of

any educational ‘program for these?clﬁld;en as they
learn to cope in a bilingual, bicultural environment.
But as the CHILD Program points out: “A child's educa- _
tion capnot take place in a Vacuum-isolated from fami- -

-~ ly and community or ignorifig personal and family -
needs that may be handicaps tdlearning.”" 10 With this |
in mind and the followihg motto on her degk, the
classroom teacher can perhaps make a significant dif-
ference in the migrant child's sehcblfipeﬁengg;‘ L

N = ks

P N,

_AChild fora Day .

=

{Project)
Contact: ~
) So@orro A Garza _ _
‘Alice Independent School Distric
- . 200 N. Reynolds Street
ice,.Fexas 78332, o .

A »

‘

o

6. .Houston -Independer
Program!(Project) / - “ ,
Contact: - Y
Director, Bilingual Programs_ Coe
‘Houston Independent School District
3830 Richmond Avenue

" Houston, Texas 77027

. ED 071 819 . S
*McGahatt, 'F.E.; McGahan, Carolyn. Lighting'the

Way for Learniig: A .Teacher's, Handbook of
MSRTS Oral Language . Skills List: Ntional
Contact: Betty, H. Igel

. Practicgl Approaches and Techniques for. Oral-

y Grdphic Symbolic Langudge Acguirements 1971,

/ Migrant Education Program, 1979: 34pp.—-;
Spanish-English. e K
Monterey Learning Systems, *°

E

-
f=

1.

¥

59 pp.
«9.. Mgfification of Children’s Drﬁil;Lgmggggg (beject)

Sedool Disthct “Bilingual

¥

-

Pperience the happiest day 6f his-entire school life, Even
. though he will bedhere'for just ¢ne day, maybe his éx{e
can be made brighter for having passed tiNs way. He
. will be treated as thougi'he will be here-indefinitely. .

4 _,Béfmnces S
rch ‘EB"E&TA

1, Blagco, Amalio. Quoted, from Reseq

~+Vol.-4~No.2*{Spanish +Spealdng -Mental “Health—

Center-~'Unitarsity of Southern Califérnia), 1979,
ED 139'292
) Ei!fnguglaﬁiculmml Curriculum  for
" Social Studies
Connecti
27pp. .
3. California Migrant
*+ €alifornia Mini-Corps (Project) ' -
Contact: ' ;
“Herbert'C. White, Project Director
Planning and Evaluatioh Services
California Mini-Corps.! °
2100 21st Street
Sacramento, California 95878
4. Chaires, Joe. Director
Migrant Student Record Transfe
LCPS District o
Highway 28 -
Mesilla, New Mexico
+ (Interview) - .
6. Confluence of Cultures for art Afflu

2!
f-‘ﬁ;zde 2_

cut Migratory Ghjli?efn‘s Eaﬁami 1977.

Teachers _Assistant Corps: .

.
i

r System”

=

- =
Er_ f ]
. . i .
- A -

= i

ent Tomagrow.

For turther information contacf: ERICICRESS, Box 3AP, New Mexico

=

This may be an opporfunity to heip this child ex- *

900 Welch Road | -

. Palo Alto, Californin 94304 ° \,
+  Learning Difficulties.{Project)

o4 Contact:-

Gloria Mattera, Director

Geneseo Migrant Senter

*

-

e

| "':1 i

" 10. Project Child: Comptehensive Help for Indiuidu:g,f:

~ State University Colfége ) Ve !
. Geneseo, NY. 14556 oo o o -

11. Reyes, Luis, Director -
Imfdian-Migrant Program Division
\Headstart -

ELP . - )
1p4 N. Alameda Blvd.
as Cruces, NM-88001 ,

. (Intérview) . v

12. ED 010 745 L i
Shields, Virginia., Oral Expression,” Remedial
Speeck - and English for the Migrant Child,
Grades 1-4Z. 25 pp. )

13. ED 017 356 . A )

Wey, Herbert." Coordination of PBrograms for

Migrants, Working Papcr for National Mleeting on -

Migranz Problems, 1968, 17 pp. :

&

.

A

o

4

-Afticles xzitieciZ by ED ﬁumber can be obtained from

your nearest ERIC Microfiche collection. For further
informatjod, contact ERIC/CRESS, Box 3AP, Las
- Cruces, NM 88003 (505) 646-2623. i

*

z

State University, Las Cruces, New.Mexico 88003 (505) 646-2623 ¢
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TION OF THE MIGRANT PROGRAM.

u

~: . ANIEVALY
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"+ Evaluation of tKe migrant program is.multi: ' Actigities of the Migrant Program are tentered around
- fac&ad‘and@mpﬁ;,hedbe«;ausethe srogram involves /- T. recruitment ‘of students and parental
varied projects thaéga touch upop manyareas of migrant  '* . involvement !

life. Becapise of His homadic existepte, the migrant, en- 2., an - instructional program from ‘pre-kinder-

+ courfters probleins not usually associated with g more  ,. ,° . ‘garten t§@3§ high school .
stationary life gtyle. This, in turn, creates difficulties 3. g health and clothing support system

~ .- in evaluating the projects set-up for him, - * Concerning these activities, two detision fues: - Y,

- . Educatote, face problems both-in educdting* tiong must be answersd: SR .
migrant’ cHilde¥; and in evaliating their academic 1. "Should the currerit confract procedures used
achievement “ecause the ¢hildren have little conti- .- with exlernally funded personnel’be modiffed?

' nuity in their school expsriences. 7 L. - .2. Should the instructional comjponet at each.

" Formal education for the adult migrant is, in most level be continued as it is, médified, expand-

- . cases, very limited. A great number of adult migrants - , - ed, or deleted?

9ot Mexican American descent, Hnd théy may be =_ A g
non-verbal as well as poorly educated becaude of the study. w7 . -

-y language barrier. These deficiencies may keep the '

‘\]ngult migrant from approaching and using the agen-

_* gcies that. have'been set up to help him. : 16 Migra

" Because he moves so often; the migrant may be ex- tions: 1) to colect and disseminate information rele- -

. ¥ cluded from some available services since access to vant to the decision questions..:and 2) to report to the -
those services:is often dependent upon residency and Texas Education Agency through interim and final

The Evaluation Design furthor. states that the

evaluation reports on how well the Migrant Programis__ *.

format for gathering informations included in the ¥

" evaluation of the Migrant Program has two main func-,"

=

" eligibility. i ports on

;wj@eﬂlrgﬁ]ﬁ-ﬁm-afthg;mjgfut program is dif-~ " meeting its'stated objectives. .

' ficult but necessary. Included here are,findings of . To carry out these functinns, three basic.tynes of

* several studies aAd projects along with recommenda- data should be collected: needs assessment data, pro-
tions where available. Areas covered are: . -cess data, and outcome data. I

1. evaluation of childhood education - The needs assessment data includes such things as

educational programs that have worked how many migrant students are enrolled in the
migrant population ' Y + “ District and where, what their achievement levels are -
adult education and'income data ‘ this-year, and the degree to which mjg-ant'sﬁxdgﬁtis

, living conditions - ' _are being served by other compensatory prégrams. -

L3

L
¥
il ol

. employment : . “the activities proposed. for the program are being im-
« —~ 7. agency-migrant communications : . » plemented. Included in this category are parent and

‘migrant views on‘farmwork and alternative . Process data provides information about how well , .

‘8. health services teacher questionnaires, classroom observations, apd- ,

Studies cited were made in New York State, Cen- PAC meeting records. , o0
tral Florida, Washington State, Texas, and by ‘the In- The outcome data will indicate the axtent to'which
terstate Migrant Education Task Force and were the Migrant Program has had an impact on the

hosen to reflect findings in'different areas of the coun- achievement, of migrant students. The California
try. - . . = Achievement'Tests und the mastery tests of the Bil-
) - . : ingual Early Childhood Program will be the measure
"EVALUATION DESIGN. — AUSTIN, TEXAS - used. (Friedman, M., ED 164 180)

put out by the Austin Independent School District,
- Texas Office of Research ang Evaluation:

According to the Evaluation Design 1978-1979 ‘ EVALUATI‘KN-DESIG-N - WASHINGTON STATE

Evaluating the academic achievement of migrant

21
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. children is more difficult than evaluating that af other

tl'uldren because of the mobility of ti,s migrant pépula-

-tion, According to. the studies (Cox, Pyecha, and.

Cameron, 1976), migrant children often spend little
" ' timd,in a particular project and are génerslly not in a

single project, for the entire period between pre- and.
“.'’post-tests. Migrant.children typically attend.at least

1
standaﬁ:hzatxon processes; * -
uﬁderrepresentatmn of low-difficulty test
items, resultmg in test insensitivity«toé °
growth .of low- -achieving students over time;
an inadequate test floor for disadvantaged

#ﬂg;twasschoals_dumg_tha-yaa:.—and-aam&ettea&mm-e
than that. When they are traveling, working in”the
fields, or needed for child care, they are not enral,led at

. 7all; .
In 1976, USOE's fo’ ce of Plarmmg. Budgeting

gtxtute— .to develop an evaluation hand book a,nd
form |, reporting mﬁdels for use by State and lqc

avaluatm‘a of migrant education' programs and by
USOE stgff in their analysis of State evaluation
reports. Eesaan:h Triangle Institute found that it was
Jmpossibfe ‘to creﬂﬂe 'a set of -models that

v@uld. ‘provide meaningful evaluation data at all three

jon-making levely (local, State, and National).
(ﬁ‘yél ‘et al, 1978) The reasons were detailed in
¥, several Resemh Triangle Institute reports: -
1. Most fmgrant atl)dent.s are so mobile /that.
_it is.impossible to associate them Vﬁth...
" ohly one local project per year.
. 2. *Test instruments are generally msensmve
LR to ach;evexeent. mwth over shnrﬁ. pem)ds of
I D t.una.

L =

AN

énd Evaluation contracted with the Research Triangle .

andsminority students; . .
‘4, mismatches betwean test, contenf_and ﬁrmect;;
T"""objectives:
5. test construction wluch is not based on a

representative . sample of expected learmng
behaﬂcrs and

Ai:c:ntdm 3 tp C)xfo:d cn_tengn-referenced tests
might aveid {some of these problems, provide more
flexibility in timlng of test' administration, and ®ffer
more ex hcxt;ﬁfarmatmmthan norm-referenced tests -
about what a stddent can dr cannot do relative to
spemﬁ: objectives or skills, t

In view of thege findings, the State of \’Vashﬁ‘gtﬂn .
decided to use a criterion-referenced approach to
- Title I migrant gdm:atmn* evaluation, using one of the
two sets of 6bjectives developed by the Migrant State
Cmrdmatsrs The Math Skillg List were installed on
the computerized Migrant Student Record Transfer

E Bystem go that the progress of mcimdual students

could be followed in. reading and’ mathematics,

- 8. I " ie pmble;namc im aggregate mggnt
‘ levement data because of variation in

%estmg dates and time intervals between
‘* pre-testing* and post-testing for .migrant:

- 'students, both within énd between projects.

. 4." The highly mobile migrant students - the
o ones for whom ‘the progfam is most import- -
I ant - are wsually ‘omitted from local
74;_;4i,_.prggecmualuahankdﬁs to_ lm:quf ﬁqmrad
: data.
¢

*b. Even if a set of mouels were availaiiie

for local project evalyation, it is unlikely

. that comparisons could be made between

* different . \projects operating for different

lenghts uf time, at different times of the year,
and_with chffarem local objectives.

Because of these problems, Reasearch Triangle In-
stitute decided to design an evaluation system in
which the individual student, not the project, is the
unit of analysis. All migrant students.are to be tested °
annua]]y with,a standardized, narm-referenced instru-
ment in readmg and mathematics with results
transmitted via the computerized Migrant Student

o

Record “Transfer System. (Cameron, et al,1978: .

Pyecha, et al., 1978) There were no models developed
for State and local migrant evaluation.

Actording to a study by Oxford in 1977, norm-
referenced tests are not as effective in evaluating
migrant students as are criterion-referenced tests
because of the following factors:

‘1.* underrepresentation of disadvantaged and mi-
nority student.s in the test devsloprnent and *

I o=

Y regardless .of the students mnbmty (Dxfard et. al.,

L

j:.L] I7TIBI), =

PROGR'AMS THAT WORK

The National Diffysion Network of the Depart- .
ment of Education Has published a list of educational
programsthat worlf. Following is a partial list of those

__"Wrograms and descfiptions of them taken froni the in-

~dex. Alse included’is the contact person for éach pro-
]ect

'Project CATCH-UP - Califomm .
A diagnostic/prescriptive laboratory program
in reading and/or math.

Contact:- Jan Harrell, Coordinator: Reading
Dissemination Project Catch-Up - Keep Up; .
Flowing Wells Schools; 1444 W. Prince Rd;
Tucson, Arizona 85705. (602) SS‘T-IIDQ ext.
232,

Project CHILD: Comprehensive Help for Indi-

vidual Learning Differences - New York

- A comprehensive program utilizing all
possible community ~and other resources
to meet physical, emotional, educational,
and social needs of migrant farmworkers
and rural farmhés ‘infants through adults,
, days, evemngs and weekends.

Contgct: Gloria Mattera, .Director; Genegeo ‘
Migrant Center; State University - College;
Geneseo, NY 14454. (716) 245-5681. ,

INDIVIDUALIZED BILINGUAL INSTRUC-

o %



» TION (IBI) - WASHINGTON S

. A training system to’ prepare bilingual
adults to teach reading,” math, and. oral

y Spanish and English to pres:hool through
third-grade children.

Contact: Dianne Barr-Cole, Dlssemmauon

Dﬂrdmatar IBL, P. O; Box 2367; Pasco,

#

studies showed less than ha]f af the migrants to have
an eighth grade education, Forty-one percent of the
migrants in Western New York had-an eighth grade
education or less; and 42.6 percent of the migrdnts

g‘g,_ surveyed in Central Florida had less than eight years

_ !

of formal schooling. In the New York study, 9.8 per-

AT99302(509) 5478441 7

'MIGRANT STUDENT' RECORD TRANSFER_

SYSTEM (MSRTS) - ARKANSAS
An educatjonal and health system for migrant
.*children, preschool - 12.

Contact: Winford *‘Joe™ Miller, Direétor; Migrant

Student Record Transfer System; Arch Ford .

Education Building; thtle Rock, AR 72201
(601) 371-2719,
MODEL CL,ASSRQQM Qlassrmm Management*
Washmgton 7
A classroom management system that allows
. ‘each stpdent to work within the regular
classroom at his/her individual math, read-
ingy and language achlievement levels. -
Contact: Sheiry Avens: hiﬁdefﬁ!lassrﬂc‘ms, 1312
W. Broadway; Box 956:* Moses Lake, WA
988317. (509) 765-5361. - .

MIGRANT POPULATION
e

_ _mation, though deficient, showed

in the Florida study, 14 percent had complet;ed high
school. The Florida study ascertained tHat many of the
migrants had not attended school at all, and there were
numbers who could not read, write, or do .simple
calculations. The New York Study- showed little dif-
ference among the ethnic -groups in regard to educa-
tional dttainment. These percentages indicate that a

substantial portion of the migrants lack the basic:

skills Heeded in mpst kinds of employment today.

. Because of the inability of many migrants to inter-
pret ddiuments figure bills, or complete agency forms,
Eﬁ% staff of the Florida study suggested that personnel

of agencies dealing with migrants should become morg

mvalved by nffenng help whera it is needed in these

- areas.

FAMILY INCOME | | .,

The New York study mdmated that mcarne mfurﬁ

“Studies done in Western New York (Young and

Whitman, ED 175 623) and in Orange, Seminole, Lake,
and Sumter counties of Central Florida (Goyette, et al.,

ED 175 609) indicated that ethnically the migrants chff
fered in each area. In New York, over half (57 percent)
of the migrants in the sample were black; 31 percent
were Puerto Rican; one was white (0.6 percent); 7 per
" cent were Mexican-American; the remaining 3.4 per-

__cent were from other groups. Only 23 percent of the

£

.. pensesin moving between home and jobs at. least twice ...

operate clase to or below the, official pmferty level,

especially in the case of the Puerto Ricans* The mean
individual income was $4,037, and the mean family in-
come for all refpondents who answered was $6,008.
Compared with black migratory workers, the Puerto
Rican workers had about half'as much individual fami-
ly income. Large families tend to be relatively worse
off. Almost all families had unusual and heavy ex-

~ sample were female. Most ®f the families in which the .

children and the wife had come to New York Spate were
black. Because data indicated that the major ethnic

groups differed in 1mpﬂftant ways, it was suggested-

that each group might require different kinds of help.
The Florida study indicated a higher number of
: Mexxcan Americans (50 perc:ent) and women than had
been assumed. As a result, the study called for more at-
tention to language differences and increased training
_ and work opportunities for women. It also recommend-
-ed the development of interstate policies to deal with
the mobility of the migrants.

LEVEL OF ADULT EDUCATION

Results of the studies in both Western New York
State and Central Florida show lack of formal educa-
tion -to be one of the major obstacles that prevents
migrants from obtaining other kinds of employment
and that conceivably prevents them . from utilizing
available services and programs, from assisting their™
chﬂdren in develcpmg lesrmng sl-ulls and from hgﬂdi1

ot

=

a year. Yet these families do not seem torreceive much
financial aid from federal, state, or local sources, with
the exception of food stamps,

In contrast to the New iYork study which found

that only.a minority of migrant workers reported ’

another family member as working with them either in
New York or elsewhere, the Florida study found that a
rnajonty of the respondents reported more than one
member of the family did farmwork. The Florida study
alsa shuwed that by mchwdual armu&l mcame '71 5
seasonals earned 52 000 or less du,nng the year. In the
families where more than one person worked, 70.5 per-
cent of thg migrants and 51.1 pergent of the seasonals
realized arf annual income of $4,000 or less. It was con-
cluded that while the average income may be tolerable,
a significant number of persons receive an income far
below the median.

LIVII\?G CONDITIONS

Because the complexities of evaluating hausmg
went beyond the nurpose of the New Yark stud} no in:

*
=

Cenggi,;hiﬁugtants.haiatbended,ﬁwalfth grade,-while-

23
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_}‘m;mgtion <concerning housing conditions was included . * “and problem of poison sprays (52 percent|,
in the survéyﬁ. However, the Florida study dealt éxten- ' - T !
- sively with housing conditions According to the study v '

by Goyette et al., both theTormal survey and informal
contact between project staff and farmworkers reveal-
ed an overwhelming degtee of deplorable housing con-
ditions. The average household size was 4.8 persons,

TYPES OF JOBSY FOR WHICH
WOULD LIKE TRAINING -
!

In the New York study, a total of forty/different jobs .
were named as fobs for which the'nﬂgranté would liketo_ .

_and these lived in an average of 3.5 rooms. The avecage ==

. monthly cost, excluding utilities, exceeded $100. Only
% percent of the migrants and 33 percent of the
seasonal farmworkers owned their own homes. For all

- housing surveyed,” 44.2 percent.was rated substan- '
~dard, and 23.3. percent dilapidated (virtually beyond

repair). Overall, 67.5 percent of the housing required
substantial repair or removal. e

The study algo showed that 15 percent of the
dwellings had no inside water, 34 percent were without
hot water, and 27 percent were without indoor toilets.

Farmworkers® themselves were generally - well
. aware of this...inadequacy. Sixty-four percent stated a
need for a better home, and 43 percent stated a need for
home repairs. e e

ZThe—studysEaff reéommehdéd that theneed for -

housing be given a high priority by state and .local

. governments and that attention be paid to the hazards -

. which deficient housing presents to the physical health

and mental well'being, and to the care and raising of -

families. The staff further recommended the setting up

_of a construction and renovation program in which

~and 11 percent said there was nothin

train."The category named by the largest number of
migrants was skilled trades, with 39 pejcent. '
auto mechanic was mentioned most often. E_lege: per-

(cent named various types of service jobs, 9 percent
named professignal or semiprofessional/jobs, 6 Percent
namied office or clerical jobs, and smaller proportions
named small business, transportation fiobs, or getting
more general education. One percent wkre interested in
agriculturé, 3 percent said they wopld trhi

1 for anything,
! for which they
wquld like to train. , ) ).
. ‘The Florida study indicated that 85 percent of all
males and 93 percent of all females expressed alter-
native work preferences, most of which were blue collar.
FR 1
AGENCY COMMUNICATION
GRANT WORKERS

\

~ Both-Florida and the New York studies pointed up
the problem.of agency communication with the migrant
workers. Both studies showed that many migrants did
not have access to a telephone or to transportation and

had no easy way of getting in touch with-an agency even

WITH  MI-

farmworkers are trained.and employed. This might
reduce unemployment and under-émployment as well
as producing better housing for migrant familjes.

' MIGRANT VIEWS OF FARMWORK

The New Yprk study indicated that 33 percent of

the workers did not dislike anything about farmwork;

~ifthey knew which one to call and how to call. The follow-
. ing statement of communication problems and specific

‘recommendations is taken directly#from the Florida

- study. : -
Comprehensive Employment and Training Act, -

Adult Migrant Education Program, and Florida State
Employment Service ideally have a key, cooperative role

in providing educational, training, and placement ser- .

vices to the farmworker.: However, this survey shows

_6 percent dishked everything; the majority named a

specific dislike. The dislikes named by more than pne
worker were: a specific farm job (10 perrfént;); missing
their family (7 percent); uncertainty of work (6
percent); low pay and hard work (5 percent each; out-
door work and poor housing (4 percent each); travel,
long hours, and cold or rainy weather (3 percent each);
and abuse (2 percent), o ,, ‘
"Among those aspécts of farm work named ag liked
were: trdavel (14 percent); pay (15 percent thought it
*was good); working outdoors (5 percent); weather (2
percent); and a'specific farm job (6 percent)...Seventeen
percent liked nothing, and 12 percent liked everything,
On the other hand, the Florida study data in-
dicated a morehegative attitude of the migrant toward
farmwork. The only positive aspect of farmwork stated
by a majority of the workers (58 percent) was enjoy-

ment of working outdoors. The other most favorable

responses were: enjoy changing jobs (27 percent); en-
joy travel (32 percent); and work was interesting (36
percent). ‘ : .
« On the negative side were; too much stooping or
bending (71 percent); bad pay (65 percent); no toilets at
work (67 percent); farm work dangerous, (64 percent);

....that this polgn

sion can be drawn that certain services which are
desperately wanted by the farmworker are obstensibly
availzble but 'ars not being obtaini. The gap betwee..
needs and services rests on a number of factors:

» hot knowing what service exists; 7 :
knowing the service exists but not knowing
what it provides and how to go about abtain-
ing it;
inability to reach the service facility due to a
lack of transportation; '
diféi(:ult.y in meeting eligibility requirements;
an N,
through\experience or secondhand information,
believing\the service agency requires too many
hassles (wyiting, paperwork, running around,
denigrating attitud%s) gives poor service
(communication problems, [

inappropriate re-.

tiality is far from being met...The.conclu-....:

ferrals), or not enough aid (no jobs). (Goyette, -

pp. 121-122)

&

From interviews with program managers and ques-

» tionnaires completed by support staff, the following in-

formation was gleaned: )
Coordination of service delivery between existing

agencies is an absolute necessity. Approximately 30 per-

4 L]
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" cerit of the 116 persons tompleting the resource asgess-
ment stated that either a cdlinty Jevel or multi-county
level council or committee, Lﬁe'resﬁnting ‘all agencies

_ serving farmworkers that wo c? meet webkly, monthly,
or bi-monthly, would greatly improve agency services.
Coordination would most assuredly be primary goal of

“such a committee. - . .

i i . 4
family as a whole and would help reduce the
remoteness and impersonality of agency contaét, .
~ Ove? and above such an effort directed ¢t more
effective utilization of services that existoqhere is
need for a broad assessment of agency programs as

+ they relate to migrants.- thpattern of services, the
should be of-

array, of services, what. kiflds of help

—Qiker

references to coordination were agéollowss
. More than 5 percent of. the 1 ,
of FSES, CETA, and Adult Migrant Education
* beleived that the development of common.or
standardized forms for all agencies dealing
with farmworkers would improve delivery of
services. ’ C

Almost 5 percent’ of all fespondé}it;s felt that

a state level corrdination agency. dealing with
farmworkeérs would imp¥ove agency services.
Almost 5 percent of all respondents stated
that centralizing farmworker services on ‘a
county or multi-county level would imgrove
delivery of service. )

More than 5° percent of agency personnel
surveyed stated that community based service
centers would improve the delivery qf services
to farmworkers. : '

Almost 5 percent of all respondents believ-
ed that mobile units which could provide farm-
workers with comprehensive services in their

employees

* dividual agency
- this country.

. inadequate appropriations are

“fered-apd-are-offered,“what kinds (of

) families.

T help) migrants
-.cannat make much use of or are tangential to their

.needs. It is not suggested that some redundancy of

effort is not a useful thing..But a great deal more
cooperation would still * leave..room for the ix-
initiative that ff a good tradition in

(Additionally), in view of the fact that most

. migrants spend a'good portion of their year at a-per
-manent home base and that a large pa;ﬁon of these

homes are located in'a small number of states, good
opportunities exist for joint program planning .for
migrant programs with these other states. (Young
and Whitman, pp.99-100)
HEALTH SERVICES

. According to a study done by the Interstate Migrant.
Education Task Force on Migrant Health, unavailability
of accurate inforthation pertaining to migrant health and

adequat. are major obstacles to the ad-
ministration of a total health care'system of migrant

ERIC

Bervices.

(In summary), persons in, each of the positjons from
manager-to support persons answered with sotne item of
coordination as a factor in improving farmworker ser-
vices. B :

‘The training of agency staff regarding problems,
néeds, culture and attitudes of farmworke?s is perhaps

own communities would improve delivery of

1. Health needs of migrants in all service areas, in-
cluding preventive education, nutrition, routine
dental checkups, treatmemt, and emergency
care are critical.

Though there are many entities with speci¥ic

mandates to serve migrant health needs, there

is no clearcut leadership for development of

staffs be trained in the above social factors, but also in
the functions and responsibilities of other service
delivery ugencies. Through discussions with agency
employees, it has been established that many of them
are not fully aware of the functions of other service agen-
cies, even though they may refer clients to such agen-
cies. (Goyette, p. 159)

Also included in the Florida study are three program
models whilch should improve coordination of agency
services. These are: a centralized, comprehensive refer-

. ral and intake system; an inter-agency staff training pro-

gram; and a consolidated outreach staff for all agencies

* serving farmworkers. 7
The New York study also recommended coordina-
tion: ‘
Those working for migrants.need to cqordinate
efforts designed to reach them..One approach that
comes to mind is some kind of interagency effort to
* coordinate information about services, under which
each camp would have a main contact person who
would visit the camp often, take responsibility for
getting to know .the migrants, ascertain their pro-
blems, and put them in touch with the proper agen-
cy. Such a person could look at the problems of a

rtant coordinationsiaetor. Not only should .

United States, and those needs continue to be

! unmet.

Data, programs, and related information sug-
gesting provision of service to migrant children
with special needs such as handicapped
children, are largely unavailable. -
A large percentage of the health problems iden-
tified among migrant families is attributable to
unsanitary and unsafe working conditions.
At the federal level, migrant health care is, for
the most part, provided by services through the
migrant health progam.
Migrants are routinely excluded in most states
from services available through various entitle-
. qment programs contained in Titles XIX and XX
through a tangle of residency and annual in-
come eligibility requirements. (Task Force, p.32)
On the basis of these findings, the Task Force mage
the following recommendations: )

1, Appoint an oversight committee on migrant
health. This committee would repost annually on
the status of migrant health.to the U.S, House of
Representatives Committee on Education and
Labor. .

Establish a national task force on migrant health

—“Someof the major findings of the Interstate Migrant
Education Task Force were:

sound policy relating to migrant health in the ..
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factor to increased effitiency and @imrkﬂ:ility of the
migrant program. } L
" . REFERENCES

*  * to develop rﬁamﬁéﬁdgﬁoﬁs for the secretary
- of the Department of Health,. Eddeation and
> Welfare. - - : ' ,
3. Continue to evaluate migrant health clinics o Rl T e -
' . periodically and prepare recommendations for C-gme?.o% BFéﬂdBUE)k;ﬂg’i; ?‘;chlém %Aa
modifications in services, funding procedures, 'tniimn’]i the ESEA ’1&9? "I Misrant Tonaor &4
- and pfogram administration. CL poacy 0f the BShA Title 1 Migrant Program
m-&#—«ﬁEneeui-ggﬂﬁﬁﬁeieszﬂﬁfmtéitﬁ‘égtsﬁn?ﬁ*tﬁ“é““ﬁ“““%‘"‘i?s’“‘f%“dyg‘ "f‘:i,’d’ﬁ’@,‘%“ study. na descrip:
. health needs of migrant farmworkers, fishers i%;gea?é'f—l ~'§‘;ﬁ'ane§§af§stici;nt§n Li;eg%ilé NG
/ aﬁﬁd,lagge:saéanﬁaﬁtysenﬁ;epapulatian, par- ST e ST EEEE AR AR
- Elgliﬂarglas ths}e{%eeds can be served through Cox, J.L., Pyecha, J.N.; & Catmeron, B, Characteristics
5. The MSRTS bk rcorts fmigrant chidion - SNt Sdontpoplation iy of e
9. The MSRTS health recordls of migrant childr ESEA Title Vligrant Program. Research -
who residein Non-Title I project areas be made Triangle Park, N.(gzmﬁeses':ga{?‘ﬁanglg IE’I _
available to private physicians .and migrant . stitute, 1976. T - o
" health clinics to promote continuity of services. = - ' - B L
- 6. Migrant children be specifically listed in existing Friedman, Myron et al. Evaluation Design 1978-1979:-
*~« and any new health legislation. ESAA Title I Migrant Program. ‘Publication
7. Place a new emphasis on pravention in migrant - Number 78.11. October 1, 1978, ED 164 180,
i - health and provide resources to develop capaci- . oL , o
ty to éxtend health careand carry out initiatives ~ Goyette, Cherie A. et al. Farmworker Needs -
in this area. S ’ 7 Aggney Services: A S}tudc{ of Migrant and
--8.- - Initiate & study in-the-areas’ of éxceptional =~ S-eamﬂzd strgwquggrsgn - Se;mcer.ggenﬂggs
migrant children, including gifted, handicapped, u% ;g%q:_Cupgty Central Flaﬁ;la Aréa. April
abused and neglected, to itezjrﬂjne what the - 1979. ED 175 609. - o
thos neads oo peprens and to find out whether 1 -1 10 Migrant Edbeation Task Force on Migrant
' local programs, - ' . . . ! Health. Edycation Commissioh of the States.’

N , . A Denver, Colorade, Warren G. Hill, Executive

9. Determine avenues whereby the agricultural —Director. Report No-131-November 1979———
—and fishing industries can take a more sctive ) o o -

role in the health and welfare of migrant = Oxford, R.L. State of the art in criterion-referencd

. workers and their families. . G testing and issyes concerning use of criterion-

+ 10. Identify methods whereby .national- health ', teferenced tests™hr-evaluating the national

organizations, such as the American Academy - ESEA Title I Migrant Program. Research -
" of Pediatrics and the American Medical : Triangle Park, N.C.: Research Triangle In-
Assaciatécn; can in conjunction with federal, ) stitute, 1977. ‘ :
state and local programs, e.g,, USOE Title I - S ) ' L j
Migrant, Head Start, Comprehensive Employ- Pyecha, J.N,, Clayton, C.A., & Thomas, C.L. Strategy
.. ment angd ,ﬁﬁing%ﬁmsmgmgf;qdu:zzzﬁ:—ifa?——?ﬂ!?sEmgf;the:‘-'cﬂgmtiveﬂrﬂpacﬁf “the™
~ ministration, and- Title XIX and XX, foster . ESEA TitleI Migrant Program at the national
joint planning for coordination purposes and and state levels. Research Triangle Park, N.C.:
. thereb, assist in resolving migrant healti, Research Triangle Insticute, March 1978,
needs, (Task Force, pp.33-34) Y , - '

Copieg of this report may be obtained from: Ygungicﬂgth C.. John, Bruce M., Her manm,
Interstate Migrant Education Project- F;;hnrstc;g%er B‘nd ‘%fvh;tmagi 11\,—3 EIQSYB',,SI 1%1;%(:
Education Commission of the States  * . Joint effort of Departaent of orore k. 1978.
Suite 300, 1860 Lincoln Street  Cornell Uniearcicpartment of Rural Sociology,
Benver, Colorado 80295 # Cornell University, Ithaca, New York and Job
fsdg) 8e1-4017 0 04 Service Division, NYS Department of Labor,
(303) 861-4917 X : Albany, New York. April 1979. ED 175 5?335

CONCLUSION:

7 . - . Articles cited by ED number can be obtained from
e e b e your nearest ERIC Microfiche Collectign. For further
Coordgnation s the key word that appears  }ipornctrTRE R - ERIC/ICRESS, Box 3AP, Las
repeatedly’ In the various geports and gtudies. It isin-  Cruces. NAL 8800 (505) 646-2623. - - o
teresting to note-that every study recommends coor- e TR

dination, whether of services or projects, as the prime

L]

7 Prepared by Carol Muench -
- ‘For further information contact: ERICICRESS, Box 3AP, New Mexico State University, Las Cruces, New Mexico 88003 (505) 645-2623
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oy INLEX Ebe m‘nblem; of se:rmda:y mt
8 hnﬂ.ageneralpmﬁlgafthgsemnd"arymg&ut
studiint emerges from an environment of obstacles. In-
dﬂ thsm!gﬁtahdmgmu&farbydeﬁmumha

7 iy half of the dropscuts felt they had t:he support “of 7’
their families for. their education. Of these same stu- .
dents, only 25% had siblings who' had graduaﬂ ed »' he

* droprouts d &equ fgmﬂ ems, 85

e mave. Education ranks below his___ giperce = cynd o0y ey oty Proviems, eucht s

DAKS 8 Lving. AS s {am g edhadfewerfamﬂymenteﬂ prnblem .

" .As far as their attitude toward school wg the

S i ,r; - tfmstudentméamﬁce
*h:edu:anmmmdsrforhmtoshauldﬁﬁmnﬂal

- burdens. Academic and vocational pursiiits are not
N partoftheavmge:f’ rfamﬂysgna]s.

—~drop-outs- hadmegaﬁvgfeéxngs toward teachers’and
classes. The; one aspect ofgschool to which they re
sponded most favorably was the social life. -

. In addition to e:ﬁnnmu: and family pressufg on o The. conclusions-of this-study-were- e::pre;s' edr——
~ thémigrant student, he isfaced with adapting toa new . ., faicdl 5

~ suggestions for encoura drop-outs to return to
. achool, classmates, aniteat;hers several times a year. . B ging drop-

o frem A Vel the '*scthThesmdypmposed the followingefforts: =~
- bnrollment prgcedure is o complex, invblving ____1. ‘Better relations m tea;herﬁdﬂh—
Mnf pa:ﬂalﬁed;ts fram unﬁmshed cla,ssa He grant student hip-
- apart. from others.b: e-He-is— 2. Encouragem I:t;a articipate “sch lac-
plaguedby lan@ge prdblems. nften unable tne:press o N ,nii;s en participate in o '
# hisneeds or communicatehis feelings. ~ .- 3. Special activities- to include the gmnt
) Generally. when thesecnﬂdary mxganﬁ srudem;;s ; sgze;ént ae , e% in u e ™
—faced ! rece ding-pressures ,_ 4. “English as a second language" programs
come Wlﬂi a fee]mg ﬂf hapgle.ssgess The ubst.ac.les - 5. Migrant Education staff members to caunsel

.- surround him.' He too often finds dropping out of .
M!chmmghm_ﬁauﬂavﬂnp&a “state of ...
Eihy: fsbggﬁiﬁi?n;ﬁm;!ﬂ;mzﬁﬁgji whe@ed by the problems in school, §2% felt that gad— .
Mzgm ts: “Are Migrant. Youths éx ifferent?” Miller, uation was important to a successful future. (Factors -
=~==M ichael V--Kuvl esky William P. *Texa s AGM: Univer——- Iﬂﬂugncmgﬂzgﬁntlixgiz School_Students-to-Drop
. Out of Graduate from High School, Nelken, Ira; Galla, -
!I&Y)Fscmg up to SC]:\GQ! reqmr&a inner strength an the : Kaghleen, Nelken (Ira) &gd Esmat-es, Im:. Ch‘":ﬁ
- part of the zl;ta.n:la:ﬂ:“i and outward encouragement from - Califonia, July, 1978) ’ '
- the society he lives in. With this goal — the encourage- 15 1973, a study of Mexican Amén&:a&ﬁ?jﬁ‘ant
" ment — in mind, studies have been made to analyze the high ‘school students*was’made in south Texas. The
. m:grmbatud'ent. to develop programs which will en- subjects were 67 male and. 53 female migrants, and 99 -
budent-to-reap-the-education-to-which-he—— non-migrants. This-study-did-not-—
mclude i-ppnuts The students expressed an apathy :
foward education. However, they did have a.unani-
. mous desire to eventually gsduate from high school
gmi go. én. t.a callege, Thxsqather surpnsmg atntudeh

‘ nugantstudents v
""" Although so many of the drop-outs-were over-

- 1¢ faﬂawmg atud;ei;hava pmduced msxghts a.nd
inioma,, n sbcmt t-hé Eecondm rmgrant student in

B gﬁant status dxd not seem to separate the jnb asplra :
--tions of either group..Howegver, female migrants o
. lower expect.atmns than female non- rmgmnts There

mi:gtgg ;Sdh.;::;,cﬂgﬂzf:ﬁﬁti};ﬁ?ngﬁﬁi . .was a general impression that all of these.students-

tha in miﬂaﬂt factor In the declsion to dmp aut Ci . seemed to feel higher education .weuld be- valuable. yet. —

t!!
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. {Status and Famillal Pro-. ... 100 were ext

ehjﬂrenbem tﬁeaﬁgﬁfg anﬂl? Azhest. 10 ofA

Jecﬁm of . Mm@ﬁ Am Migrants and Non-

- Migrants: Are Migrant Youths Different? Miller,

- Michael V. denvlegky William P., Texas A&M

- U"?EP‘?“?’

quent moves of mlgant igmﬂzes, a serious prnh!em ex-:
“isted in coordinating student ‘réecords. PASS gttempb
ed to create correspondence packages (30 g‘eit.s in12
_~Subjects) whereby a student could obtain parti

articuls - 1978, 5785tudeatsemnﬂedmthepmgsm
SEtW‘EElVEd~ :

Yor completion of a unit, and therebymkeup deﬁﬂen- 7
- cies when his schooling was interrupted. - 7T :
7. The program met with some. ,sumess hen, m -

-;—classrmm -discussion-or-school activities-His parents

fmm the urban mety tn which he mxgratea; Whereas
t.he m-Eim v;mnmsnt is hma-ﬂﬁented. orgsm;aha&

fnendsh:ps.the \ppalac
"j ferent. There is an extrﬁgely strong sense of in-
dw:dualxsm, znd Eadlﬁqiﬂjsm, T]:le Appdaﬂh:an

loyalq to hs family, ratha! t.ban bemg pea!-gfﬁup
onented :

~——-Consequently, thig mxgam. student turhs inward ™
in reaction to the urban high school. His attitudf
toward classes is neutral; he does not participate in

ahy away from invelvement with the school. Where
(:anhct exists, the student retreats. His reaction to

1 environment is quite, dif-

_dropped aut afﬂie pmgam | Certlﬁed counselars m—

teachera served as contact persons. These contact per-.

" “sons submitted a “'student learning plan” anda PASS

3= thgtelepho

enrollment form for the student. A student who was
moving within California had his records transferred
for him, and hewas Ereemca]l thaPASSmun;eIaraﬁ )

Lang‘uaga was a méjor stumbhng ’bl@ek many

~ of the students who participated. Some of theipackgfs

~were bilingual. Tn the future, the program was to pro-
Vld% cassettes and nther aids to develap ]s.ngﬂage
skills. ‘
“’Iiie*’mnst“ntﬂzed‘“ courses’ were“’géné?al ‘math,™
American government, US history, readmg md
" “English.

- _blacks is fear, for the blacks often. dmplsyaggﬁssswe-—;»w-ln -evaluating-the- Pﬁsgﬁrﬁmﬁktmt_
ness which is~##ign to Appalachign ways. The ] e an pyen

__the program should haye

Appalar;hmn migrant has seen few blacks in the moun-
tains, and yet he encounters many of them in the urban

}ugh scth :

degree the migrant papulanan. It was a]sa felt that thg
courses should meet statewide graduation pruﬁcmncy
requirements, and perhaps even nationwide require- .
ments,

aften neglected. Thls study makesan apy@litn
' recagmze this group, to provide programs and counsel-
Vmg to assxst t.hem mwore camfartable Eﬂd less‘

(Parlier High Sc:fzaal PASS. Prﬁm 1978 Report,
Portable Assisted Smdy Sequence; Lyrin, James J.;
Woltz, Dan; Cybernetic Leammg Systems Holhstex:.m_

77 Student: in C‘mcmémﬁ Fublu: Schaal.s, Wagner

"' ThomasE., July, 1973)

e In order to combat the absf.ac.les wlnch cauge the
. migrant student so much difficulty, various programs -

have been tried througho

t the country. A sa@phng of
- thess programs mll beex

[ained bneﬂy

Portable Assisted Study Seguence fPASS}, Hollis- .

. ter, Cahfarma. ,

-~ California, January, 1979) -

(PASS; Foshee, Jane E.; Parlier Umﬁed Schgal
District, Cahfnrmg, 1978) '

7 Spécml Secandgry Impa.ct Pragmm, C‘hlca, Cfal;f 7 ‘!

- ornia, 1978:

This program pmwded ;ounselmg. part-time Jabs

and other help to keep the migrant student from drop-

-ping out of high school. Fourteen target schools were
“used, and cnn-espgndmg schcols were studied to obtain

. A comparison. The pairings ¢

'VP'ubhc LawBQ—lO andPubthaw 89*750 PASS is E— )

- pilot correspondence course designated to assist the
- Statewide School Dropout Prevention Program for Mi-

.. grant Students in California. Under the Master Plan . _
_for Migrant Educatmn _the_following_ goals were set.—

population, size, pnpnlshgnnf m.lgrantsrand gecy-' B

gfaphjcal social, and economic similarities.

Advisors in target schools worked closely with the’
rmgfant students, giving counseling in personal
aspects of life, as well ‘as academic adwce. The stu-

- up:

—dents who*were picked for the program were always

migrants, with drop-outs taking priority. Migrant stu.

2 Authanzamgn af local pra;ecta -
- 3, Regulation of migrant education projects -
4. ~Evaltation of migrant education projects

‘. California was dealing with over 80,000 migrant

o i;cb applications and cunductmg job interviews. .

: ticm. the target schools had a greater percentage of mi-

dents with low grade points were also included. There
was help with basic life situations, such as fil]mg out

During the three years this program was in nﬁeﬁ-ﬂ W
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Cent&r Januaryls 1959) : S
. The subjects m olved s H mi “ gﬁ@:ﬁml Eggua@gﬁnmwm
Tms ‘and 'Wgsb;ngtan. anﬂ the gaduaﬁan requg-e- sz;ygﬁgzégzem Florida, 1968: Pro
' ~ments in the two states are similar. This program has aHlEhSﬁhmlEqmvaﬁency gram was
__nlways_had a Parent’s . instituted at the University of Southern Florida to pro- _
mg};gf the program @Mb@‘mm " Eﬂmtg staﬂffﬁl -weg.k_ ~vide high school drop-outs from migrant families a

~high school equivalency degree. The. ﬂ;h}eeia mﬂnsm__‘
st:udywe;enm st:ud.ents mostlyblack, '

—todeal with the mi

_ ﬁn@gh&mﬂw‘smﬂeﬂvﬂlﬂblél inder
| 'I‘iﬂa I) ﬁ‘am the Wa;hmgmnState Supermtenﬁent of

e ovided Tor cu . e:nds were gven ta the students. Accnrdmg I:c:: the a:t;-
" t;t:!;igng. f&ﬂ’] 1 ﬁigl@hﬁg and re:nntmg stu- cle, funding was short and the students were cramped;
‘While the national average of migrant students Rﬂdyt l WESER t.hat thesents neﬁted fmthe

entering high school was 11%, Washington had an

: pasedtasxtuanans whn;h wnuld pfeparethem to move
average of 35% at the time of thisreport. into “middle-class structure.”” S
_ ! peech Eﬁd Ianguage
o (Sicaﬂdanv C'Fedlt Eze@ge ESEA thle I Mi— gkjlg s were _gmpmﬁ - e
- . " The program was funded ugder "HEP "a Federal '
mgﬁcéﬁgfmﬁﬁmﬁzng I;:ghc In government program {High School- -Equivalency). - =~ -
1977, gram, {New Road for Young Mzgﬁntséﬁrmm Bette;

—--Mareh, 1968, Southern-’ Edut;stmn Repurti vﬁﬂ"’“—‘“‘;

Te;:as Hzgrznt Educn:wnal Dévelapment Center,

1968: " > s BIBLIQG;APHY
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